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CHAPTER I 
THE PROBLEM 
Statement of the problem.-- The purposes of this study are: 
(1) to present a bibliography of filmstrips which can be used in a 
speech and voice improvement program at first grade level, (2) to pro-
vide a comprehensive description of each filmstrip, (3) to analyze the 
speech and voice skills that these filmstrips may help to develop, and 
(4) to estimate the oral communication needs they satisfy. 
Justification.-- The writer found that functions of filmstrips 
have been explored and analyzed but that there exists a need for inves-
tigation of the content characteristics of each type to further deter-
mine its adaptabi l ity to specific areas. 
No single source providing a listing of filmstrips suitable for 
1/ 
speech and voice improvement was found. Wilson's Films t rip Guide- and 
2:./ 
Falconer's Filmstrips, A Descriptive Index and Users Guide make no 
such classification. Filmstrips with potential value in the area of 
speech and voice improvement are categorized as: (1) language arts; 
(2) social studies; (3) storytelling; and (4) science. Many filmstrips 
l/Frederick A. Krahn (Editor), Filmstrip . Guide (Third Edition), H. W. 
Wilson Company, New York, 1954. 
'])Vera M. Falconer, Filmstrips, A Descriptive Index and Users Guide, 
McGraw-Hill Book Company, Inc., New York, 1948, pp. 32-34. 
-1-
Boston University 
Sc~ool of Education 
Libra~;y; 
are produced by publishers of basic-reading texts and come under the 
general heading of reading textfilms. 
2 
The writer is convinced that fil~strips offer a wealth of materials 
suitable for use in the improvement of oral communication skills. It is 
reasonable to expect teachers to become interested in the use of film-
strips for language development and speech and voice improvement if a 
comprehensive source is available and easily accessible. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
1. Visual Education 
An old proverb, "One see is worth one hundred tells," can be the 
basis for the fresh and challenging opportunities in education today. 
The benefits of audio-visual materials are apparent to every teacher 
who wishes to vitalize her classroom work. 
ll 
Roberts defines visual education as " ... . a method of imparting 
information which is based on the psychological principle that one has 
a better conception of the thing he sees than of the thing he reads 
about or hears discussed." 
11 
Visual aids are referred to by Dent as" .... all materials used 
in the classroom, or in other teaching situations, to facilitate the 
understanding of the written or spoken word." 
ll 
McKown and Roberts describe audio-visual materials as " ...• sup-
plementary devices by which the teacher, through the utilization of more 
than one sensory channel, helps to clarify, establish, and correlate 
1/A. B. Roberts, "An Introduction to Visual Aids," School Activities · 
(January, 1939), 10:212-221. 
1/Ellsworth C. Dent, The Audio-Visual Handbook, Society for Visual 
Education, Chicago, 1949, p. 1. 
1_/Harry C. McKown and Alvin B. Roberts, Audio-Visual Aids to Instruc-
tion, McGraw-Hill Book Company, Inc., New York, 1949, p. 12. 
-3-
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accurate concepts, interpretations, and appreciations." 
In heralding audio-visual materials as an outstanding contribution 
]) 
to education in modern times, Strauss and Kidd state: ''We are passing 
through a revolution in the means of education. The three R 1 s are being 
supplemented by the three L 1 s--Look, Listen, and Learn." 
More and more learning experiences which involve the use of sight 
~I 
and sound are confirmed by Van Riper and Butler when they say in part: 
''While motion pictures have been used for years by the 
schools as entertainment during assembly programs and other 
school functions, it is only recently that the movies have 
left the auditorium for the classroom. Slides, filmstrips, 
and 16mm films cover an overwhelming variety of subjects. 
We need such audio-visual aids to learning." 
ll 
McKown and Roberts stress the relationship of verbal and visual 
instruction. They state: 
"Visual instruction is not something distinct from general 
instructional activity, but rather an integral part of it. 
Visualizing cannot be separated from verbalizing. Showing an 
aid is not the same as using it. One could not merely show a 
picture, for example, of an unknown animal, allow the pupils to 
look at it, and then dismiss the group and assume that the 
pupils had all that they needed or wanted to know about it. 
The picture does not tell the whole story. Looking at it must 
be supplemented by talking about it. The relationships of 
verbalism and visualization are reciprocal: each supplements 
and reinforces the other." 
1/L. Harry Strauss and J. R. Kidd, Look, Listen, and Learn, Association 
Press, New York, 1948, p. 1. 
~/Charles Van Riper and Katharine G. Butler, Speech in the Elementary 
Classroom, Harper and Brothers Publishers, New York, 1955, p. 20. 
1/McKown and Roberts, op. cit., pp. 43-44. 
5 
A similar point of view concerning the relationship of verbalism 
1:.1 
and visualization is indicated by Van Riper and Butler in the follow-
ing two quotations: 
"The use of almost any audio-visual material has been 
routinized by the teacher to follow this kind of cycle: 
(1) discuss it; (2) use it; (3) re-discuss it." 
"A picture is said to be worth a thousand explanatory 
words. The discussions that precede and follow it provide 
several times that amount." 
11 
Wright places emphasis on the intelligent use of audio-visual 
material in the classroom . . He says: 
"In developing visual aids lessons, the teacher should 
observe the Laws of Learning just as in any other lesson; 
that i s, the Law of Readiness, the Law of Exercise, and the 
Law of Effect or Satisfaction. Filmstrips may be used to ad-
vantage in any such situation." 
The importance af careful selection and use is further stressed by 
ll 
Wright in the following statement: 
"After becoming thoroughly familiar with the content of 
the filmslides which she requisitions, the good classroom 
teacher will develop her own manual or method to meet her own 
specific teaching situations and will adapt her teaching to 
the needs and capabilities of her class." 
f±/ 
Van Riper and Butler also discuss careful use and selection of 
audio-visual materials. They suggest: 
])Van Riper and Butler, op. cit. , p. 21. 
£/Theodore R. Wright, "Filmstrips as an Education Aid," Visual Review, 
Society for Visual Education, Inc., Chicago, 1940, pp. 17-19, 54-57, 60 
(As cited by James S. and F. Dean McCluskey (Editors), The Audio-Visual 
Reader, Wm. C. Brown Company, Dubuque, Iowa, 1954, pp. 142-144). 
]./Ibid., p. 142. 
f±/Van Riper and Butler, op. cit., p. 22. 
"If possible the teacher attempts to have the content of 
the films, or other audio-visual materials, closely allied to 
a project or unit underway in the classroom. This can be done 
even at the kindergarten or first grade level." 
l.l 
6 
According to Adinoff, audio-visual materials in the early child-
hood classes of the elementary school are the strongest aids that 
teachers have. She says in part: 
"Teachers must plan first-hand experiences to help children 
of this age clarify concepts, build vocabulary, and grow in an 
understanding of the world outside their own home. Picture books, 
flat pictures, objects, and models are the aids used most fre-
quently. Many teachers are using projected aids, such as film-
strips, slides, and materials in the opaque projector, to intro-
duce a new experience, strengthen a familiar one, or evaluate one 
completed." 
];j 
Chandler and Cypher express the opinion that (1) students' own 
experiences are broadened through seeing and hearing, and that (2) there 
is a sympathetic sharing of many experiences through audio-visual appeal. 
They point out that book illustrations have long been effective in ac-
complishing this and that photographs, slides, filmstrips, radio, and 
movies are even more so. 
In a critical summary of some research conducted in the field of 
ll 
audio-visual materials as applied to the elementary schools, Cosgrove 
reports: 
1/Rebecca Adinoff, "A. V. and the Early Childhood Curriculum," The In-
structor (January, 1955), 64:17-18. 
~/Anna C. Chandler - and Irene F. Cypher, Audio-Visual Techniques for En-
richment of the Curriculum, Noble and Noble, Publishers, Inc., 1948, p. 138. 
l/Gail E. Cosgrove, A Critical Summary of Some Research Conducted in 
the Field of Audio-Visual Materials as Applied to the Elementary School, 
Unpublished Service Paper, Boston University, School of Education, 1947, 
p. 5. 
"There have been no experiments conducted that have come 
to the writer's attention which have shown a loss in the amount 
of learning when pupils were taught through the use of films, 
slides, graphs, charts, and school journeys, as compared with 
pupils who were not taught through the use of visual materials. 
Many definitely showed that visual materials are a distinct 
asset to effective teaching." 
In a study summarizing the use of visual aids over a period of 
l.l 
twenty-five years, Freeman finds that visual aids increase the ef-
fectiveness of instruction by 15 per cent. He concludes: 
"Language remains and always will remain the predominant 
means to intellectual growth and communication. The ideas 
developed through language are built on our own experiences 
and received through our senses, the most comprehensive of 
which is vision." 
2. Previous Studies Concerned with Projected Materials 
in the Classroom 
A trend exists toward more investigation of the characteristics, 
7 
possible value, and adaptability of projected materials for classroom 
teaching. 
A test of value in the teaching of primary reading was effected 
2:.1 
by the New Castle Experiment. Three beginning first grades, second 
grades, and third grades comprised the experimental group. For a 
period of eight months, each lesson of the basal reading series used 
l./F. N. Freeman, "Visual Education from a Twenty-five Year Perspective," 
Educational Screen (January, 1946), 25:15-16. 
l,/Glenn McCracken, "New Castle Reading Experiment," Elementary School 
(March, 1954), 54:385-390. 
8 
1.1 
was visualized for the children through textfilms. McCracken re-
ported the following results: 
1. In the beginning first grade groups, every pupil scored at 
the second grade achievement level or better. 
2. Progress of the second and third grades was slightly below 
that of the first grade pupils. 
3. Outstanding results were achieved from the duller children, 
but superior children also scored as much as two grade levels 
beyond the established grade norm. 
ll 
Crossley used lantern slides in a study to evaluate their effect 
on auditory and visual discrimination of word elements. The data were 
analyzed to ascertain: (1) reading scores of children in the months 
of May and November, (2) change in learning rate, (3) change in visual 
discrimination, and (4) change in auditory discrimination. The experi-
ment was conducted in twenty first-grade classrooms in nine different 
communities. Ten classrooms were designated as control groups and ten 
as experimental. In all cases the grouping was heterogeneous, the 
children having been assigned alphabetically. All statistics reported 
were figured on the basis of 416 children. As a result of her work, 
ll 
Crossley concluded: 
l/McCracken, op. cit., p. 390. 
l:_/B. Alice Crossley, An Evaluation of the Effect of Lantern Slides on 
Auditory and Visual Discrimination of Word Elements, Unpublished Doctoral 
Dissertation, School of Education, Boston University, 1948, pp. 134-135. 
1/Ibid. 
1. The experimental group was superior to the control group in 
all analyses of auditory discrimination. 
9 
2. In comparing the groups as a whole, there was no statistically 
significant difference in visual discrimination scores. 
3. A comparison of the groups as a whole indicated statistically 
significant differences in learning rate at the end of the 
teaching period. The greatest gain was made in the fourth 
quarter of the experimental group. 
4. From the results of the testing it was assumed that it is pos-
sible to teach letter~ as beginnings and endings at the same 
time without causing confusion. 
5. Children who are subjected to auditory discrimination of vowel 
sounds profit by such training. 
6. The differences in the reading scores were not statistically 
significant but the critical ratios were all in favor of the 
experimental group and close enough to the 2.576 level to indi-
cate some tendency toward superiority in the experimental group. 
7. In general, children who had higher scores in auditory discrim-
ination attained higher scores in reading, even though they were 
equal on the basis of mental age. 
8. The difference between boys and girls was not statistically sig-
nificant on any ability measured in the study. 
10 
1/ 
Joyal conducted an investigation to determine the value of 
textbook-coordinated slides in the teaching of new vocabulary as it 
affected: (1) the total population, (2) different levels of intelli-
gence, and (3) boys and girls. Third grade children were divided into 
two groups of approximately 180 children each. Both groups were equal-
ized as nearly as possible in cpronological, mental, and reading ages. 
The rotation method of experiment was used, including manual and slide 
presentations. Tests were constructed to measure the twofold aspect 
of vocabulary development, namely, recognition and breadth of meaning. 
Tests were given before, during, and after the teaching period. Some 
of the pertinent findings are listed below: 
1. Both the manual and slide methods were effective in the teach-
ing of reading as evidenced by a gain of six months in a three-
month period. 
2. The total population made significant gains in both word rec-
ognition and meaning with the slide technique. 
3. At all levels of intelligence, th~ slide groups consistently 
surpassed the manual groups. The greatest gains were made by 
the pupils with I.Q. 's of 90-110. These children had more to 
learn than the above-average group, which consisted of the best 
readers, and therefore had less opportunities for gains. The 
}/Sister Adelard-Marie Joyal, A Study of the Effectiveness of Projected 
Illustrations for the Development of Word Recognition in Third Grade, 
Unpublished Doctoral Dissertation, Boston University, School of Educa-
tion, 1954, pp. 54-55. 
11 
pupils with I.Q. 's below 90 made the least gains in both rec-
ognition and meaning. 
4. The slide method was more effective for girls than for boys in 
both recognition and meaning. 
5. Gains in the mastery of both colorful and abstract words were 
in favor of the slide technique. Greater gains were effected 
in the mastery of colorful words. 
ll 
Hayes studied the relative advantages of two different times for 
showing a film, before vs. after a reading unit. To carry out her ex-
periment, two films and two reading units were used. One film was pre-
sented before the corresponding reading unit and the other film was 
presented after the corresponding r ·eading unit. Each reading unit con-
sisted of five stories and an introduction which were written on three 
levels of difficulty. The experiment was performed twice. The second 
time the procedure was reversed. The reading unit that was preceded 
by a film in the first experiment was followed by a film in the second 
experiment. The films and stories wer e presented to a heterogeneous 
population in three fifth grades. The total population was 56 pupils. 
Among other findings, the following were reported: 
1. The results were consistent to the extent that in all of the 
situations analyzed, a sl i ght gain was found in favor of show-
ing a film after a reading unit; However, these differences 
l/Maryclare Hayes, An Experimental Evaluation of Showing a Film Before 
vs. After a Reading Unit, Unpublished Master's Thesis, Boston Univer-
sity, School of Education, 1947, pp. 35-36. 
12 
were not statistically significant. 
2. There was a smaller amount of gain shown in the delayed recall 
than in the immediate recall. The results were consistent in 
V,arious situations but were not statistically significant. 
3. Slight differences favoring the showing of a film after a read-
ing unit were found in the bright group, average group, and 
slow group. These were not statistically significant. 
4. Analysis of the total data revealed no statistically signifi-
cant differences in delayed recall in the bright group, average 
group, or slow group .. 
!/ 
0 'Neil attempted to analyze the effectiveness of filmstrip pre-
sentation of stories in comparison with oral presentation of stories by 
the teacher in the first and second grades. She reported: 
1. The comparison of the total results of filmstrip presentation 
and oral presentation by the teacher showed a difference in 
favor of filmstrip presentation. The difference was not statis-
tically significant, the critical ratio being 1.54. 
2. The comparison of boys and girls for filmstrip presentation 
showed a slight difference in favor of the girls. The differ-
ence was not statistically significant, the critical ratio 
being .12. 
3. The comparison of boys and girls for oral presentation showed 
!/Mary Judith O'Neil, An Analysis of the Effectiveness of Filmstrips in 
Comparison with Oral Presentation of Stories in the First and Second 
Grades, Unpublished Service Paper, Boston University, School of Educa-
tion, 1952, p. 28. 
13 
a slight difference in favor of the girls. The difference was 
not statistically significant, the critical ratio being .37. 
ll 
Eichel conducted a study to determine the most effective method 
for teaching current history, He used three groups. The experimental 
group was presented a 16mm motion-picture film; the control group used 
a news bulletin especially written for the experiment; the third group 
• I 
received no formal instruction but was exposed to newspaper and maga-
zine articles. He found that of the three methods employed in the study, 
use of the motion-picture film was the most effective for teaching cur-
rent history. 
'1:.1 
Vauter made a brief survey of reports of simple projects and ex-
periments with slides. He summarized as follows: 
"Tests show that pupils, especially those slow in Learn-
ing, make almost as high scores when slides are used, as those 
of high intelligence when taught without use of slides. Even 
in a retention test, the slow-learning pupils make almost as 
high scores as those of superior intelligence." 
1.1 ' 
Woodward sought to evaluate a single filmstrip "Maps and Their 
Meanings" as an aid for teaching map skills in the fifth grade. By 
means of a pretest and then testing after the showing of the filmstrip, 
it was found .that there was a definite increase in pupils' skills in 
!/Charles G. Eichel, ''The Most Effective Method of Teaching Current 
History," Journal of Experimental Research (September, 1930), 10:20-28. 
'l:_/Sibyl Vauter, "Varied Uses of Slides in Intermediate Grades," 
Educational Screen (May, 1942), 21:179-180. 
l/Arline Woodward, An Evaluation of a Filmstrip as an Aid for Teaching 
Map Skills in the Fifth Grade, Unpublished Master's Thesis, Boston Uni-
versity, School of Education, 1951, pp. 32-34. 
14 
map interpretation. The' median for the second test was 16.37 per cent 
higher than the median for the first test or pretest. 
ll 
Pickering evaluated 124 filmstrips for use in an initial reading-
readiness program. She found that the filmstrips studied could be used 
most effectively in the teaching of language skills and for enrichment 
of background. Concerning the effectiveness of filmstrips in the de-
velopment of all reading-readiness skills, she reported: " .... this 
study indicates that filmstrips available at this time do not make ex-
tensive provision for the total needs of the reading-readiness period.'' 
Other descriptive and evaluative bibliographies of filmstrips for 
use in specific areas of the elementary curriculum were compiled by 
2) ll f±/ 
Clark~ Nelson, and O'Hare and O'Hare. 
21 
Clark described and evaluated 184 mathematics filmstrips. Groups 
of qualified teachers participated in viewing and evaluating the film-
strips at meetings conducted at Boston University for a period of four-
1/Lois R. Pickering, An Evaluative Bibliography of Filmstrips for Use 
in an Initial Reading-Readiness Program, Unpublished Master's Thesis, 
Boston University, School of Education, 1954, p. 113. 
l/Alton W. Clark, et al., A Descriptive and Evaluative Bibliography of 
Mathematics Filmstrips., Unpublished Master's Thesis, Boston University, 
School of Education, 1951. 
l/Ralph H. Nelson, A Descriptive and Evaluative Bibliography of Safety 
Education Filmstrips for Elementary Grades, Unpublished Master's Thesis, 
Boston University, School o f Education , 1956 . 
f±/Mary E. O'Hare and Margaret O'Hare, A Descriptive and Evaluative Bib-
liography of Geography Filmstrips for Grades 4, 5, and 6, Unpublished 
Master's Thesis, Boston University, School of Education, 1954. 
:i./Clark, et al,, op. cit., p. 467. 
15 
teen weeks. Among other observations as a result of this study, it was 
found, in comparing the number of teachers who had not used filmstrips 
with those who indicated plans to use them in the future, that there was 
a marked increase in positive responses. 
]j 
A similar observation was made by O'Hare and O'Hare when they 
previewed and evaluated 107 filmstrips in the field of geography. In 
their evaluating groups, only 3 per cent of the evaluators indicated 
that they did not plan to use filmstrips in future geography programs. 
This was compared to 23 per cent of the evaluators who had not already 
used filmstrips and indicated plans to use them. 
As a result of a study of filmstrips for use in elementary grade 
11 
safety education programs, Nelson reported that of the 47 filmstrips 
viewed by the evaluating group, 29 were reconnnended for purchase. 
Forty-two filmstrips, or all but five, received votes indicating that 
at least one teacher in the evaluating group would like to use this 
filmstrip if it were available. 
3. Uses and Values of Filmstrips in the Classroom 
The filmstrip with its projector is one of the latest additions 
ll 
to the list of projected materials. According to Kinder, " .... it was 
introduced in 1920 and has grown r a pidly in popularity. 11 
!/O'Hare and O'Hare, op. c i t,, p. 394. 
£/Nelson, op. cit., p. 154. 
1_/James S. Kinder, Audio-Visual Procedures in Teaching, American Book 
Company, 1950, p. 175. 
ll 
Mainwaring notes that: 
11 
•••• 1957 has brought its popularity to a peak. It 
would be difficult to name a topic, a subject area, or a 
story that has turned up in a school curriculum that has 
not soon thereafter been rolled up in a filmstrip can. 
There is an embarrassment of riches and multitudes of good 
things in these lit.tle packages. 11 
!:_I 
16 
Dent makes a similar observation. He says: 11Certain it is that 
there is more educational visual material in filmstrip form at present 
than in any other form. 11 
ll 
Kinder attributes the. growth in popularity and general use of 
the filmstrip to the following: 
1. Filmstrips are exceedingly flexible in use and are excellent 
for prolonged study or discussion. 
2. They are inexpensive and easy to project. 
3. They are usually purchased by the school and are then avail-
able at all times for teachers to preview and study for use 
in the classroom. 
!:!.I 
Dameron reasons that one outstanding merit of the filmstrip lies 
in its continuity in both pictorial and verbal presentation. In noting 
this feature, he says: 
l/Mary Mainwaring, 11Small Packages That Bring Big Results, 11 Educational 
Screen (December, 1957), 36:576. 
!:_/Dent, op. cit., p. 86. 
]_/Kinder, loc. ;cit, 
!:!./Vernon G. Dameron, ''Wanted: 
tion, 11 Educational Leadership 
Kinder, lac. cit.). 
A Broad Concept of Audio-Visual Instruc-
(December, 1945), 3:140 (As cited by 
17 
"The silent filmstrip is not a succession of disassociated 
slides; it should be thought of as an adaptation of the silent 
motion picture. Also it is not just an illustration of nouns. 
Silent filmstrips are effective in presenting activities. In 
fact, this medium capitalizes upon the elimination of irrelevant 
and often distracting motion by showing only the pertinent char-
acteristics of each detailed strip in a procedure." 
!I 
Falconer urges the use of filmstrips in the primary grades to: 
1. Broaden the pupils' experiences through illustration of places, 
people, animals, and activities outside the realm of everyday 
living. 
2. Provide motivation for classroom discussion. 
3. Help in the development of meaningful speaking and reading 
vocabulary. 
4. Encourage good group attitudes. 
']) 
Sussman points out that no one type of audio-visual equipment 
may be singled out as the best for teaching in the various areas of the 
curriculum, but for the primary reading program the filmstrip has ob-
vious advantages. These advantages are: 
1. The filmstrip fills the gap between first-hand experiences and 
mere verbalism and abstractions. 
2. The filmstrip encourages spontaneous discussion and introduces 
new vocabulary. 
3. As a reading device, the filmstrip is equally valuable to the 
timid child because attention is focused on the screen and not 
!/Falconer, op. cit., pp. 67-68. 
2:../L. Sussman, "Filmstrips in Primary Reading," The Instructor (June, 
1953), 62:87. 
18 
upon him as he participates. 
4. The filmstrip is a natural medium for orien tation and for de-
veloping concepts. 
ll 
Sussman summarizes the value of filmstrips in the primary reading 
program as follows: 
"Filmstrips have been referred to as the 'third dimension' 
in reading. They give depth to the child's understanding, com-
mand interest, maintain a high level of motivation, and stim-
ulate oral expression and mental activity." 
]) 
Ellzey also reports on the effectiveness of filmstrips in read-
ing and related language arts areas. She says in part: 
"Primary teachers are using filmstrips to develop reading-
readiness. With rural children, filmstrips regarding city life 
are effectively used; and with city children, those pertaining 
to country life are helpful in introducing the vocabulary neces-
sary for understanding the picture. Such filmstrips generate 
impulses to talk and read and test pupils for reading-readiness. 
They and other filmstrips create in the child a desire to ex-
press himself, develop the ability to express himself, and in-
crease his attention." 
ll 
Ellzey further states: "As in many subject areas, the filmstrip 
is one of the most economical, flexible, and teachable tools in language 
arts." 
!±I 
Fredrickson and Moore advocate the use of the filmstrip for 
building vocabulary in reading. They give the following advantages of 
1/Sussman, op. cit., p. 87. 
1/Mildred A. Ellzey, "Filmstrips in Action," The Instructor (January, 
1955), 64:19-20. 
1/Ibid., p. 20. 
!±/Marie Fredrickson and Lyell J. Moore, "We Read Our Filmstrips," 
Sea and Hear (February, 1948), 3:28. 
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this medium: 
1. Its pictures give the content clue that presents new words at 
the strategic time that they are to be used. 
2. Its unique presentation of new words seems to leave an indelible 
impression that facilitates recall later. 
3. The atmosphere in which it is shown blots out distractions and 
tends to focus the child's attention where it should be at the 
time. 
4. Besides providing enjoyment, it stimulates desire for further 
reading and other activities. 
Jj 
Reed considers filmstrips an extremely valuable and practical 
medium for independent learning. He suggests placing filmstrip viewers 
and an ample variety of carefully selected filmstrips for pupil use in 
the reading corners or libraries of elementary classrooms. Pupils could 
then expect to use ' filmstrips as freely as they use books. 
11 
Wright credits the effectiveness of the filmstrip in our schools 
to its capacity to create interest. He believes that interest is the 
keynote to real educational activity because " .... interest is intrinsic 
1/ 
and that where interest is there will effort be also." Wright sum-
marizes this point of view in the following quotation: 
'~hen we have at our command limitless numbers of well 
chosen pictures that combine the factors of interest with good 
1/P. C. Reed, "It's An Idea," Educational Screen (March, 1957), 36:128. 
];_/Wright, op. cit., p. 144. 
1,/Ibid. 
teaching, we have an ideal set-up for challenging the effort 
of the child. We talk to him through the universal language 
of the picture, the 'Esperanto' of the visual world. I know 
of no other source that furnishes as many good teaching pic-
tures as do those little strips of magic which so easily pro-
vide for the imaginative child a flying carpet to the far 
corners of the earth." 
4. Implications of Previous Research 
for the Present Study 
As a result of the foregoing survey of related literature, the 
writer has made the following observations: 
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1. Experiences which provide for seeing, hearing, speaking, and 
doing are vital to meaningful and quick learning. Visual 
materials are a distinct asset in meeting these needs. 
2. Projected materials are emerging as effective classroom tools 
and are being utilized in many areas of the elementary cur-
riculum. 
3. Of the projected materials, filmstrips are gaining rapidly in 
popularity and general use. Most educators now recognize them 
as a definite aid in the teaching-learning process. 
4. Filmstrips cover a multitude of topics and are designated for 
use in many areas of the primary grades. 
The writer found no literature suggesting the adaptability of film-
strips for use in the development of specific, oral communication skills. 
Therefore, this study has been undertaken to estimate the potential value 
of filmstrips for use in the improvement of oral communication skills in 
the first grade. 
CHAPTER III 
PROCEDURE 
1. Approach to the Problem 
References for filmstrips.-- The writer referred to Wilson's Film-
1/ 
strip Guide and Falconer's Filmstrips, A Descriptive Index and Users 
];.I 
Guide for the initial survey of filmstrips recommended for use in the 
first grade curriculum. A list was compiled from those filmstrips 
whose description indicated potential value for use in an oral communi-
cation program. 
Sources for filmstrips.-- A survey was made of audio-visual sources 
to determine the availability and accessibility of these filmstrips. 
The following facilities were contacted: 
1. Audio-Visual Resources Library 
School of Education 
Boston University 
2. Office of Audio-Visual Resources 
Massachusetts Department of Education 
200 Newbury Street 
Boston, Massachusetts 
3. Audio-Visual Library of the Boston Public Library 
Copley Square 
Boston, Massachusetts 
1/K:iahn , op. cit. 
1/Falconer, op. cit. 
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4. Audio-Visual Library 
Department of Teaching Aids 
Quincy Public Schools 
Quincy, Massachusetts 
5. Curriculum and Teaching Aids Department 
Fall River Public Schools 
Fall River, Massachusetts 
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It was found that the combined resources of the Boston University 
Audio-Visual Library, the Quincy Audio-Visual Library, and the Fall 
River Curriculum and Teaching Aids Department would make available an 
extensive selection of filmstrips designated for use in all areas of 
the first grade curriculum. The writer decided to limit the final se-
lection of filmstrips to a single source with the largest number of 
filmstrips in the areas of (1) language arts, (2) social studies, and 
(3) science. On this basis, the source selected was the Curriculum and 
Teaching Aids Department, Fall River, Massachusetts. The filmstrips to 
be used in this study were listed and ordered from the Catalogue of 
ll 
Teaching Aids of the Fall River Public Schools. 
2. Criteria for Selection of Filmstrips 
General criteria.-- The first criterion in the selection of film-
strips was that the filmstrips be listed in either Wilson's Filmstrip 
11 ll 
Guide or Falconer's Filmstrips, A Descriptive Index and Users Guide. 
l/William F. Kaylor and Mary E. Hart (Compilers), Catalogue of Teaching 
Aids, Fall River Public School Department, 417 RocA Street, Fall River, 
Massachusetts, 1957. 
1/Krahn, op. cit. 
1/Falconer, op. cit. 
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Since the writer had no other authoritative list to check against, she 
used these as the initial guides and made the final selection independ-
ently. 
Suitability for grade level was the second consideration. Film-
strips that were specifically indicated for use at readiness and first 
grade levels were selected. When the filmstrips were reconnnended for 
use at primary level or for use in grades one, two, and three, the se-
lection was determined subjectively. The writer bore in mind that chil-
dren of the same age or grade level differ greatly in tastes, interests, 
desires, needs, and abilities. 
The physical characteristics nf the filmstrips were considered. 
The writer looked for visual appeal, good composition, and accuracy in 
detail and photography. 
Main criterion.-- The main criterion was that the filmstrips 
reconnnend themselves for adaptation to voice and speech work in an in-
tegrated, first grade program. Each filmstrip had to be adaptable to 
a deviant of at least one of the following areas of oral connnunication: 
(1) language development; (2) voice improvement; (3) speech improvement. 
3. Criteria for Analys is of Filmstrips 
Language development.-- The teacher of language should be con-
]j 
cerned with what children say and how they say it. Dawson believes 
that the language program must be directed toward two major objectives: 
_!/Mildred A. Dawson, Language Teaching in Grades 1 and 2, American Book 
Company, New York, 1949, pp. 5-6. 
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(1) the enrichment of children's experiences or provision for content 
of expression; and (2) guidance and instruction designed to improve the 
1.1 
manner and form of expression. Dawson says: 
"The content of oral expression is, of course, of major 
importance. Yet, distinct and accurate articulation and enun-
ciation, simple and clear-cut sentence structure, freedom from 
crude and illiterate use of words, a growing vocabulary, the 
ability to narrow a topic and stick to the point--these are the 
objectives to be sought in children's oral communication." 
In analyzing the filmstrips for their value in the area of language 
development, four skills were considered. These are listed as follows: 
1. Telling the main pain~ 
2. Telling events in sequence 
3. Structuring a simple sentence 
4. Vocabulary enrichment. 
Voice improvement.-- A good speaking voice contributes greatly to 
]:_/ 
oral communication. According to Pronovost: 
"It can be heard easily; it is pleasing to hear; it ex-
pr esses meaning and mood. In order that a child's voice may 
be heard and be pleasing and expressive, five vocal skills must 
be developed: (1) a pleasing vo i ce quality; (2) adequate vol-
ume; (3) variety in durat i on of words; (4) appropriate phrasing 
and smoothness; (5) variety of pitch." 
In analyzing filmstrips for their value in the area of voice im-
'1./ 
provement, the five skills given by Pronovost were considered. These 
are listed as follows: 
1./Dawson, loc. cit. 
];_/Wilbert L. Pronovost,, "Methods of Developing the Speaking Voice," 
Journal of Education (October, . 1956), 139 :1:1. 
l/Ibid. 
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1. Developing a pleasing voice quality 
2. Developing adequate volume 
3. Developing variety in duration of words 
4. Developing appropriate phrasing and smoothness 
5. Developing variety of pitch. 
]) 
Speech improvement.-- Rasmussen states that when a child has 
reached the proper level of maturity and still shows inability to say 
a sound correctly, a teacher may help him by following two common 
methods of speech training. These methods are: (1) auditory stimula-
tion or ear training; and (2) phonetic placement. 
11 
Auditory stimulation is described by Rasmussen as " .... stimulat-
ing a child's hearing mechanism until the sound is clearly interpreted 
in the brain." 
ll 
Phonetic placement is described by the same writer as" .... teach-
ing a child to place his tongue, lips, and jaw in the proper position 
for the production of the sound being considered." 
In analyzing filmstrips for their value in the area of speech im-
provement, three skills were considered. These are as follows: 
1. Auditory stimulation and discrimination of rhyming words 
2. Auditory stimulation and discrimination of beginning sounds 
3. Auditory stimulation and discrimination of ending sounds. 
1/Carrie Rasmussen, Speech Methods in the Elementary School, The Ronald 
Press Company, New York, 1949, pp. 100-101. 
1/Ibid., p. 1:01. 
1/Ibid. 
26 
Total criteria.-- For the purposes of this study, a total of twelve 
skills in three areas of oral communication comprised the criteria for 
filmstrip analysis. The total criteria are listed as follows: 
Language development 
1. Telling the main point 
2. Telling events in sequence 
3. Structuring a simple sentence 
4. Vocabulary enrichment 
Voice improvement 
5. Developing a pleasing voice quality 
6. Developing adequate volume 
7. Developing variety in duration of words 
8. Developing appropriate phrasing and smoothness 
9. Developing variety of pitch 
· speech improvement 
10. Auditory stimulation and discrimination of rhyming words 
11. Auditory stimulation and discrimination of beginning sounds 
12. Auditory stimulation and discrimination of ending sounds. 
4. Method of Recording Data 
Descriptive and analytical data.-- For recording data on each 
filmstrip, the writer prepared a descriptive and analytical outline. 
This outline is included in the Appendix of this study as the Descrip-
tion and Analysis Sheet for Filmstrips. Explanation of the items in 
the outline is given in Chapter IV. 
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The information compiled from these sheets constitutes the descrip-
tions and analyses of 130 filmstrips which appear in Chapter IV. 
Tabular analysis chart.-- A chart was prepared for tabulating data 
for each filmstrip on its areas of adaptability. This information was 
compiled from item 7, designated as areas of adaptability on the De-
scription and Analysis Sheets for Filmstrips. Interpretation of the 
items included in the tabular analysis chart and the chart itself appear 
in Chapter IV. 
5. Viewing Filmstrips 
Period for filmstrip study.-- Filmstrips were viewed from February, 
1958 through June, 1958. 
Source for filmstrips studied.-- Filmstrips were made available to 
the writer through the courtesy of Mr. William F. Kaylor, Director of 
Curriculum and Teaching Aids Department, Fall River Public Schools, 
Fall River, Massachusetts. 
Number of filmstrips studied.-- A total of 130 filmstrips were 
viewed for this study. 
CHAPTER IV 
DESCRIPTIO~S AND ANALYSES OF 130 FILMSTRIPS 
FOR USE IN THE IMPROVEMENT OF ORAL COMMUNICATION SKILLS 
IN THE FIRST GRADE 
1. Interpretation of Descriptions 
The descriptions of filmstrips presented here incorporate the data 
recorded by the writer for each filmstrip on the Description and Anal-
ysis Sheet for Filmstrips. (See Appendix.) The items considered in 
the descriptions may be interpreted as follows: 
Series.-- All the filmstrips used in this study belong to a series. 
The name of the series is shown in the descriptions at the top and center 
of the page where the series begins. 
Source.-- When the producer and distributor differ; both are given. 
Production specialists.-- Writers, illustrators, and photographers 
are credited here. 
Data on filmstrips.-- These include the production date, cost, 
number of frames, film color, availability of teachers' manuals, and 
comments by the producer which have apparent value for this study. 
Titles.-- Filmstrips within a series are listed separately by name 




Number of each filmstrip.-- For reference and identification pur-
poses, the writer assigned each filmstrip a number. This number ap-
pears at the extreme left of each title. 
Description.-- When the filmstrip illustrates a story, a synopsis 
is given. If other than a story is presented, a brief summary of the 
content is noted. 
Areas of adaptability.-- The areas of oral communication for which 
a filmstrip has value are shown here. These areas may be one or more 
of the following: (1) language developmentj (2) voice improvement; 
(3) speech improvement. 
2. Descriptions 
Alice and Jerry Textfilms 
Reading Readiness Set 
Producers: Row, Peterson and Company 
104 South Lexington Avenue 
White Plains, New York 
Society for Visual Education 
1345 Diversey Avenue 
Chicago, Illinois 
30 
Data on filmstrips: Produced in 1952 (second edition); black and white; 
$13.50 for a series of 5 filmstrips; $3.00 each. 
Producer recorm:nends the series to encourage discussion, 
build confidence through storytelling, create a desire to 
talk and read, and to test pupils' reading readiness. 
1. Tell Another Story 64 frames (no manual) 
Description: This filmstrip illustrates five well-known stories. 
These are: 
The Pancake 
Three Billy Goats Gruff 
Three Little Pigs 
The Old Woman and Her Pig 
The Elves and the Shoemaker 
No captions are provided for the stories. The first 
five frames present instructions for the teacher. It is 
recorm:nended that the teacher acquaint the children with 
the best versions of these stories before showing the film-
strip. Then the children are encouraged to retell the 
stories from the picture clues. 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech i mprovement 
2. I Live in the City 53 frames (manual) 
Description: This filmstrip presents views of city houses, workers, 
services, transportation, recreation, and typical city life. 
Frames are captioned. 
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Area of adaptability: language development 
3. I Live in the Country 54 frames (manual) 
Description: This filmstrip shows typical country scenes. These 
include farm activities, animals, and a farm family. 
Emphasis is placed on the .seasons of the year as they 
affect farm life. Frames are captioned. 
Area of adaptability: language development 
4. Away We Go 46 frames (manual) 
Description: This filmstrip illustrates different ways of travel-
ing. It includes scenes of travel by air, land, and water. 
Emphasis is placed on safety for each mode of travel. 
Area of adaptability: language development 
5. Animals to Know 43 frames (manual) 
Description: This filmstrip pictures familiar and less familiar 
animals in a zoo. Some of the animals included are: 
the ape, armadillo, beaver, bison, bear cubs, fawns, 
giraffe, hippopotamus, kangaroo, opossum, porcupine, 
raccoon, rhinoceros, zebra, skunk, and woodchuck. Other 
frames show birds, such as: the flamingo, pelican, 
penguin, and ostrich. Frames are captioned. 
Areas of adaptability: (1) language development 
(2) speech improvement 
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Alice and Jerry Textfilms 
Preprimer, Primer, and First Reader Set 
Producers: Row, Peterson and Company 
104 South Lexington Avenue 
White Plains, New York 
Society for Visual Education 
1345 Diversey Avenue 
Chicago,. Illinois 
Data on filmstrips: Produced in 1952 (second edition); black and 
white; $16.20 for a set of 6 filmstrips; $3.00 each; 
teacher's manual. 
6. Skip Along 33 frames 
Description: This textfilm is parallel to Skip Along, the first 
preprimer, and has the following purposes: 
(1) To provide picture situations to stimulate oral lan-
guage development and build a background of meaning 
for stories in Skip Along 
(2) To introduce auditory discrimination and to develop 
the ability to hear that words begin with identical 
sounds . 
(3) To test pupil ability to apply the vocabulary they 
learned to the reading of new context. 
Areas of adaptability: (1) frames 1-8 for language development 
(2) frames 9, 11, 13, 15, 17, 24, 26, 28, 
30, 32 for speech improvement 
7. Under the Sky 39 frames 
Description: This textfilm is parallel to Under the Sky, the 
second preprimer, and has the following purposes: 
(1) To provide picture situations to stimulate oral lan-
guage development and build a background of meaning 
for stories in Under the Sky 
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(2) To correlate auditory and visual discrimination of 
initial consonant sounds and to develop pupil ability 
to hear and see that certain words begin with identical 
sounds 
(3) To test pupil ability to apply the vocabulary they 
learn to the reading of new context. 
Areas of adaptability: (1) frames 1-8 for language development 
(2) frames 9, 11, 13, 15, 17, 19, 21, 28, 
30, 32, 34, 36, 38 for speech improve-
ment 
8. Open the Door 39 frames 
Description: This textfilm is parallel to Open the Door, the third 
preprimer, and has the following purposes: 
(1) To provide picture situations to stimulate oral lan-
guage and build a background of meaning for stories in 
Under the Sky. 
(2) To correlate auditory and visual discrimination of 
initial consonant sounds and to develop pupil ability 
to hear and see that certain words begin with identical 
sounds 
(3) To test pupil ability to apply the vocabulary they 
learn to the reading of new context. 
Areas of adaptability: (1) frames 1-5 for language development 
(2) frames 6, 8, 10, 13, 16, 19, 26, 29, 
32, 35, 38 for speech improvement 
9. High on a Hill 28 frames 
Description: This textfilm is parallel to Open the Door, the fourth 
preprimer, and has the following purposes: 
(1) To provide picture situations to stimulate oral lan-
guage development and to build a background of mean-
ings for the stories in High on a Hill 
(2) To correlate auditory and visual discrimination of 
initial consonant sounds and to develop pupil ability 
to hear and see that certain words begin with identical 
sounds 
(3) To test pupil ability to apply the vocabulary they 
learn to the reading of new context. 
Areas of adaptability: (1) frames 1-11 for langu~ge development 
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(2) frames 12, 15, 18, 21, 24, 27 for speech 
improvement 
10. The New Day In and Day Out 40 frames 
Description: This textfilm is parallel to Day In and Day Out, the 
primer, and has the following purposes: 
(1) To train, by eye and ear, in the recognition of initial 
and final consonant sounds 
(2) To use knowledge of consonants by selecting from a list 
describing a picture 
(3) To provide situations in which new words are recognized 
by the child's own efforts, through the use of initial 
consonant·, context, and picture clues 
(4) To review and fix vocabulary previously learned. 
Areas of adaptability : (1) language development 
(2) speech improvement 
11 . The New Round About 42 frames 
Description: This textfilm is paralLel to The New Round About, 
the first reader, and has the following purposes: 
(1) To give practice in the auditory and visual recognition 
of final cons onant sounds and phonetic parts 
(2) To give practice i n i dentifying new words independently 
t hrough the use o f pic t ure clues, initial consonant 
clues, and phonet i c parts clues . 
. Areas of adaptability: (1) language development 
(2) speech improvement 
Filmstrips for Practice in Phonetic Skills 
Producer: Scott, Foresman and Company 
114-120 East 23rd Street 
New York 10, New York 
Data on filmstrips: Produced in 1951; black and white; $7.20 for a 
set of 4 filmstrips; teacher's guide. 
Designed for use with The New Basic Readers and We Three, 
the first book in the Reading for Independence Program. 






This filmstrip provides an abundance of 
in the form of attractive pictures that 
rhyming and initial consonant sounds. 
focus atten-
The producer notes that children enjoy the fun of naming 
the objects on the frame; they think the sound, say it, 
and hear it. 
The last three frames are devoted to notes to the teacher. 
Areas of adaptability: (1) language development 
(2) speech improvement 
13. Beginning Sounds 20 frames 
Description: This filmstrip also provides visual stimuli in the 
form of pictures of familiar objects that focus attention 
on rhyming and initial consonant sounds. 
The producer recommends it for concentrated practice in 
hearing similarit ie s and differences in the beginning sounds 
in words. 
Areas of adaptability: (1) language development 
(2) speech improvement 
14. Letters and Sounds 20 frames 
Description: This filmstrip provided visual stimuli in the form 
of p i cture-objects and letter-symbols. 
The producer recommends it for concentrated practice in 
associating sound with initial consonant letters. 
Areas of adaptability: (1) language development 
(2) speech improvement 
15. Fun With Words 20 frames 
Description: This filmstrip provides sets of rhyming words. 
The producer recommends it for providing stimulating 
practic.e in substitution of initial consonants. 
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The last three frames are devoted to notes to the teacher. 
Areas of adaptability: (1) language development 
(2) speech improvement 
Laidlaw Textfilm Series 
Producers: Laidlaw Brothers, Inc. 
New York 4, New York 
.Society for Visual Education, Inc. 
100 East Ohio Street 
Chicago 11, Illinois 
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Data on filmstrips: Produced in 1949; $36.50 for a set of 8 film-
strips; $5.00 each; color; $3.00 each for black and white. 
Producer recommends series for use in the development of 
basic reading vocabulary and for storytelling. 
16. We Go To School 40 frames color $5.00 
Description: Frames 1-7 are pictures of familiar objects and 
activities centered on the school and home. The remaining 
frames provide materials for developing basic sight vocab-
ulary, such as word tracing, word matching, and association 
of words and objects. 
Area of adapatability: language development 
17. Reading Readiness Skills 46 frames black and white $3.00 
Description: Frames 1-13 provide material for use in the develop-
ment of reading readiness skills. Of these, three frames 
are planned for use in visual and auditory discrimination 
of whole words and rhyming elements within the words. 
Area of adaptability: frames 10-13:--speech improvement 
18. We Learn To Read 37 frames color $5.00 
Description: This filmstrip is for use with the first preprimer. 
Pictures show the everyday activities of two pets and a 
family group. 
Area of adaptability: language development 
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19. Up the Reading Road 41 frames color $5.00 
Description: This filmstrip pictures activities and uses vocab-
ulary correlated with the second preprimer. It continues 
with family experiences. 
Area of adaptability: language development 
20. On the Way to Storyland (1) 41 frames color $5.00 
Description: This filmstrip is for use with the first half of 
the Laidlaw primer. It illustrates two stories which are 
already established as favorites with young children: 
(1) The Three Bears; (2) The Three Billy Goats Gruff. 
Captions do not provide the speech patterns associated 
with these stories. 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
21. On the Way to Storyland (2) 41 frames color $5.00 
Description: This filmstrip is for use with the second half of 
the Laidlaw primer. It illustrates the same activities of 
the family which have been introduced in the reading text. 
Area of adaptability: language development 
22. Making Story Book Friends 41 frames color $5.00 
Description: This filmstrip is for use with the first half of the 
Laidlaw first reader. It illustrates three stories from 
conventional children's literature: (1) The Bee and the 
Goats; (2) The Timid Rabbit; (3) The Mouse Sisters. Cap-
tions do not provide the speech patterns associated with 
these stories. 
Area of adaptability: language development 
Producer: 
Story-Time Tales 
Set Number 1 
Curriculum Films, Inc. 
10 East 40th Street 
New York 16, New York 
Data on filmstrip: Produced in 1946; $29.25 for series of 15 film-
strips; $3.95 each (library rate); teacher's manual. 
Stories adapted by Florence M. Tchaika 
23. Peter Rabbit 26 frames 
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Description: This filmstrip tells a familiar version of an old 
tale. It stresses the concept of obedience and illustrates 
several gardening activities. 
Areas of adaptability: (1) language development 
(2) speech improvement 
24. The Pied Piper 26 frames 
Description: This filmstrip develops a familiar tale. It stresses 
the importance of keeping a promise. 
Areas of adaptability: (1) language development 
(2) speech improvement 
25. Mr. Vinegar 26 frames 
Description: This is the story of a man who wins a fortune in 
gold and loses it all through foolish trading. 
Area of adaptability: language development 
26. Puss in Boots 26 frames 
Description: This filmstrip develops the familiar tale of a 
famous cat who brought riches to his poor master. The cap-
tions provide numerous simple speech patterns. 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
27. The Fisherman's Wife 26 frames 
40 
Description: This is the fanciful tale of the fisherman who meets 
a talking fish. The fish has the magic power to grant all 
the wishes of the ·fisherman's wife. When she makes the un-
reasonable demand for the sun and the moon, he punishes her 
by converting her newly attained wealth into her former 
poverty. A speech pattern in rhyme is repeated every time 
the fisherman calls to the fish in the sea to appear. 
Areas of adaptability: (1) language development 
(2) vaice improvement 
28. Lazy Jack 26 frames 
Description: This is the tale of a la~y boy. His mother becomes 
very angry with him because he won't work. When he finally 
gets a job with a farmer, he always does the opposite from 
what he should do. His foolishness makes the farmer's sad 
daughter laugh and he is rewarded by the grateful father. 
The piece of farmland which he gives Jack makes him wealthy 
overnight. 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
29. Change About 26 frames 
Description: This is the humorous tale of a husband and wife who 
exchange jobs in an attempt to prove whose job is more dif-
ficult. No conversational patterns are used in this version. 
Area of adaptability: language development 
30. Rumpelstiltskin 26 frames 
Description: This filmstrip illustrates the tale of the man who 
boasted that his daughter could spin straw into gold. It 
deve lops the concept that boastfulness and greed cause 
trouble. The captions provide the familiar speech 
patterns associated with this tale. 
Areas of adaptability: (1) language development 
(2) voice improvement 
31. The Three Billy Goats Gruff 26 frames 
41 
Description: This is the familiar tale of the three goats who go 
over the bridge to eat in a green pasture. A bad troll who 
lives under the bridge challenges each goat who goes across 
the bridge. The last goat butts the troll into the air. 
He lands on a log in the stream and floats away. The cap-
tions provide the speech patterns commonly ·associated with 
this story. 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
32. Thumbelina 26 frames 
Description: This is the fairy tale of a tiny girl who was 
in the beautiful flower of a barley 3corn plant. One 
a toad hopped through a window and carried her off. 
many narrow escapes, she finds happiness as the wife 
the King of all the little people. 
Areas of adaptability: (1) language development 
(2) speech improvement 





Description: . This filmstrip tells the story of the duckling who 
turned out to be a swan. In his adventures as the unwanted 
duckling, he encounters other ducks, a cat, a hen, a family, 
and some swans. Only three frames provide captions with 
conversational patterns. 
Area of adaptability: language development 
Comment: Three filmstrips (1) The Animal Musicians, (2) The Ginger-
bread Boy, and (3) Jack and the Beanstalk, which are produced as 
part of this series, are not described and analyzed here. For the 
purposes of this study, the writer selected more detailed versions 
of these stories. See Primary Grade Stories, numbers 34, 38, 41. 
Producer: 
Primary Grade Stories 
Filmstrips Selected from Sets A, B, C, D 
Young America Films, Inc. 
18 East 41st Street 
New York 17, New York 
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Data on filmstrips: Produced in 1947; color; four sets in the series; 
$30.00 for a set of 6 filmstrips; $6.00 each; teacher's 
guide available. 
Filmstrips were selected for analysis from each of the four 
sets in this series. The sets are identified by the pro-
ducer with symbols A, B, C, and D. The writer chose those 
filmstrips which in her opinion had value for this study at 
first grade level. 
34. Set A-2 Jack and the Beanstalk 50 frames 
Story adapted by Margaret Bradfield 
Illustrated by Rhoda and Carlos Lopez 
Description: This filmstrip gives a detailed version of an old 
tale. Captions provide the repetitious speech patterns 
commonly associated with this story. 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
35. Set A-4 The Straw Ox 48 frames 
Story adapted by Margaret Bradfield 
Illustrated by Irma Lahti 
Description: This is the story of an old man and an old woman who 
are· very poor. With a cleverly disguised straw ox, they 
capture a bear, a wolf, a fox, and a rabbit. When the 
animals promise t o bring them food, the man and the woman 
set them free. 
Areas of adaptability: (1) language development 
(2) voice improvement 
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36. Set B-1 Chicken Little 35 frames 
Story adapted by Margaret Bradfield 
Illustrated by Emil Weddige 
Description: This is the familiar story of Chicken Little who feels 
something fall on his head and runs to tell the king that 
the sky is falling. Along the way he tells the news to 
Renny Penny, Ducky Lucky, Goosey Goosey Loosey, Turkey 
Lurkey, and Foxy Loxy. In this version, the falling object 
is a rose leaf instead of an acorn. At the end, the fox 
gobbles up all the animals. 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
37. Set B-2 Little Red Riding Hood 40 frames 
Story adapted by Margaret Bradfield 
Illustrated by Barbara and Polly Titus 
Description: This filmstrip presents a less common version of an 
old favorite. When the wolf arrives at the grandmother's 
cottage, she is out marketing. The wolf is killed by some 
woodcutters who hear Red Riding Hood. Captions provide 
the speech patterns associated with this story. 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
38. Set B-4 The Gingerbread Boy 34 frames 
Story adapted by Margaret Bradfield 
Illustrated by Madlyn Bush 
Description: This filmstrip pictures a familiar version of an old 
favorite. The gingerbread boy runs away from a little old 
woman, a man, hen, duck, goat, dog, some children, a farmer, 
a donkey, and a rabbit. In the end, a sly fox outwits him 
and eats him. Captions provide the repetitious speech pat-
terns associated with this story. 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
39. Set B-5 Noah and the Ark 44 frames 
Story adapted by Edith Thacher Hurd 
Illustrated by Clement Hurd 
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Description: This filmstrip illustrates a familiar version of a 
beautiful Bible story. 
Areas of adaptability: (1) language development 
(2) speech improvement 
40. Set C-2 The Three Little Pigs 51 frames 
Story adapted by Margaret Bradfield 
Illustrated by Karl Kasten 
Description: This filmstrip pictures a slightly different version 
of an old favorite. When the wolf blows down the houses of 
two of the little pigs, they run home to their mother. 
Captions provide the repetitious speech patterns associated 
with this story. 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
41. Set C-3 The Four Musicians 51 frames 
Story adapted by Margaret Bradfield 
Illustrated by Chauncey E. Korten 
Description: This filmstrip presents the familiar tale of the 
donkey, dog, cat, and rooster who are too old to be of 
further use to their masters. They decide to go to the 
city to sing in a band . On the way they succeed in rout-
ing a band of robbers out of a comfortable cottage in the 
forest. There they live happily ever after. 
Areas of adaptability: (1) language development 
(2) voice improvement 
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42. Set C-4 The Three Bears 45 frames 
Story adapted by Margaret Bradfield 
Illustrated by Rhoda and Carlos Lopez 
Description: This filmstrip pictures a familiar version of an 
old tale. Captions provide the speech patterns associated 
with this story. 
Areas of adaptability: (1) language development 
(2) voice improvement 
43. Set D-2 The Little Red Hen 48 frames 
Story adapted by Margaret Bradfield 
Illustrated by Irma Lahti 
Description: This filmstrip presents a familiar version of an old 
tale. The Little Red Hen finds a grain of wheat and seeks 
the assistance of the pig, cat, and duck in planting the 
grain, harvesting the wheat, taking the wheat to the mill, 
and making the flour into bread. The animals refuse to 
help her. However, when it comes time to eat the bread 
they are all very willing. Captions provide the simple, 
repetitious speech patterns associated with this story . 
. Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
44. Set D-5 The Cat Who Lost His Tail 
Story and illustrations by Margaret Bradfield 
52 frames 
Description: This filmstrip illustrates the story of Bobbin, a 
tiger cat, who had his tail snapped off by a trap. He 
searches in vain for another tail. The cat, squirrel, 
bear, bluejay, pheasant, snake, and rabbit assure him that 
a tail is not important. Finally, he takes the rabbit's 
advice and go~s home to purr happily by the warm fire. 
Areas of adaptability: (1) language development 
(2) speech improvement 
Producer: 
Little Golden Book Filmstrips 
Set Number 1 
Young America Films, Inc. 
18 East 41st Street 
New York 17, New York 
46 
Produced in cooperation with Simon and Schuster, Inc., and 
Artists and Writers Guild, Inc. 
Data on filmstrip: Color; $23.75 for a set of 8 filmstrips; $3.90 each; 
teacher's guide sheets available. 
Adaptations of "Little Golden Books" of the same title 
using the original story and picture material from each book. 
45. Duck and His Friends 28 frames Produced in 1949 
Story written by Kathryn and Byron Jackson 
Illustrated by Richard Scarry 
Description: This filmstrip tells the story of a duck who is afraid 
of water. His friends, the mouse and the rabbit, trick him 
into taking a swim. The natural habitats of different ani-
mals are colorfully illustrated. The story uses interesting 
dialogue. 
Areas of adaptability: (1) language development 
(2) voice improvement 
46, The Happy Man and His Dump Truck 26 frames 
Story written by Miryam Gergely 
Illustrated by Tibor Gergley 
Produced in 1949 
Description: This filmstrip illustrates the funny story of a happy 
fellow who always greets his friends by waving his hand and 
tipping the dumper of his truck. He gives some farm animals 
a ride in his dump truck. The hen, rooster, duck, cat, and 
pig have a wonderful, sliding time. Conversational patterns 
include the sounds these animals make. 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
4 7 . Our Puppy 23 frames Produced in 1948 
Story by Elsa Ruth Nast 
Illustrated by Feodor Rojankousky 
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Description: This filmstrip tells a story in rhyme about two 
children and their puppy. It pictures activities common 
to a household where there is a new puppy. 
Areas of adaptability: (1) language development 
(2) speech improvement 
48. Little Pee Wee, the Circus Dog 33 frames 
Story written by Dorothy Kunhardt 
Illustrated by J. P. Miller 
Produced in 1948 
Description: This filmstrip tells a story about a circus dog who 
is a main attraction because he is so tiny. Then he starts 
to grow and becomes an attraction because he is so big. 
Each frame pictures a circus attraction, such as: tents, 
a barker, a two-headed clown, jugglers, acrobats, elephants, 
a strong baby, a fat lady, a thin man, and a giant. 
Area of adaptability: language development 
4~. Little Trapper 40 frames Produced in 1950 
Story written by Kathryn and By~on Jackson 
Illustrated by Gustaf Tengren 
Description: This filmstrip tells the story of a little boy who 
boasts to a little Indian girl about his skill as a trapper. 
He unsuccessfully tries to trap a fox, rabbit, deer, porcu-
pine, and a bear. All the animals participate in the con-
versation. 
Areas of adaptability: (1) language development 
(2) speech improvement 
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50. Big Brown Bear 29 frames Produced in 1947 
Story written by George Duplax 
Illustrated by Gustaf Tengren 
Description: This filmstrip tells the story of a big bear whose 
greed for honey gets him into trouble. He tries to take 
some honey from a hive and ·is attacked by the angry bees. 
Areas of adaptability: (1) language development 
(2) speech improvement 
51. How Big 25 frames Produced in 1949 
Story written and illustrated by Corinne Malvern 
Descrip):;ion: This filmstrip pictures the growth of a child. 
Comparison is made with things larger and smaller. 
The story is told in rhyme. 
Areas of adaptability: (1) language development 
(2) speech improvement 
52. Busy Tiunrry 28 frames Produced in 1948 
Story written by Kathryn and Byron Jackson 
Illustrated by Eloise Wilkin 
Description: This filmstrip pictures the activities in Timmy's 
everyday routine, such as: dressing, eating, playing, 
bathing, and going to bed. It introduces the robin, rabbit, 
and squirrel as his playmates. 
Areas of adaptability: (1) language development 
(2) speech improvement 
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Little Golden Book Filmstrips 
Set NuiJ:lber 2 
53. Jolly Barnyard 24 frames Produced in 1950 
Story written by Annie North Bedford 
Illustrated by Tibor Gergely 
Description: This filmstrip tells the story of Farmer Brown's 
birthday in rhyme. The barnyard animals want to show Farmer 
Brown their appreciation for his kindness to them. The 
spotted cow and her calves, the sheep, the horse, the 
turkeys, the duck, the rooster, chicken, dog, and cat plan 
together to do something special. 
Areas of adaptability: (1) language development 
(2) speech improvement 
54. Shy Little Kitten 30 frames Produced in 1950 
Story written by Cathleen Schurr 
Illustrated by Gustaf Tenggren 
Description: This filmstrip tells the story of a mother cat, five 
frisky kittens, and one kitten who is very shy. When all 
the farm animals hear about the new kittens, they go to 
visit them and take them presents. Mother cat and her kit-
tens then go to visit the animals and to thank them for 
the presents. The shy kitten wanders away from the others. 
His adventures include encounters with a mole, a frog, a 
shaggy dog, and a squirrel. 
Areas of adaptability: (1) language development 
(2) speech improvement 
55. Baby's House 28 frames Produced in 1950 
Story written by Gelolo McHugh 
Illustrated by Mary Blair 
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Description: This filmstrip shows the different rooms in a house. 
Baby goes to each room and the viewer sees the furniture 
and articles which baby uses. 
Area of adaptability: language development 
56. Little Yip Yip 40 frames Produced in 1950 
Story written by Kathryn and Byron Jackson 
Illustrated by Tibor Gergely 
Description: This filmstrip tells the story of a puppy whose bark 
is so small that he can only say "Yip! Yip! 11 One day he 
discovers that he can make his bark sound big by barking 
into something empty. He uses this device until he grows 
a big dog bark. 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
57. Two Little Miners 36 frames Produced in 1949 
Story written by Margaret Wise Brown and Edith Thacher Hurd 
Illustrated by Richard Scarry 
Description: This filmstrip pictures the daily routine of two coal 
miners from the time the whistle blows summoning them to 
work, through mining activities, quitting time, bathing, 
and eating dinner. 
Areas of adaptability: (1) language development 
(2) speech improvement 
58. Mr. Noah and His Family 25 frames Produced in 1948 
Story written by Jane Werner 
Illustrated by Alice and Martin Provensen 
Description: This filmstrip tells the story of a little girl 
whos~ favorite toy is Noah's Ark. She has a good time tak-
ing all the toy an~mals out of the ark, identifying them, 
and putting them back. 
Areas of adaptability: (1) language development 
(2) speech improvement 
59. Poky Little Puppy 38 frames Produced in 1942 
Story written by Janette Sebring Lowery 
Illustrated by Gustaf Tenggren 
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Description: This filmstrip tells the story of five little puppies 
who disobey their mother by digging a hole under a fence and 
going for a walk in the wide world. Mother punishes them by 
nepriving them of dessert and putting them to bed. Poky 
Little Puppy lags behind, arrives home after the others are 
in bed, and eats his dessert. One day he is caught in the 
act and is sent to bed without dessert. In the meantime, 
the other puppies surprise mother by filling up the hole 
they had dug and are rewarded with strawberry shortcake. 
Areas of adap t ability: (1) language development 
(2) speech improvement 
60. Saggy Baggy Elephant 26 frames Produced in 1947 
Story written by Kathryn and Byron Jackson 
Illustrated by Gustaf Tenggren 
Description: This filmstrip tells the story of an elephant who 
is unhappy because a parrot laughs at him and tells him his 
ears, nose, and skin are too big. He tries unsuccessfully 
to get rid of his wrinkled skin. · One day, he meets a whole 
herd of elephants and decides that he doesn't look so bad 
after all. 
Areas of adaptability: (1) language development 
(2) speech improvement 
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61. A Year on the Farm 38 frames Produced in 1948 
Story written by Lucy Sprague Mitchell 
Illustrated by Richard Floethe 
Description: This filmstrip shows farm animals and farm activi-
ties in the spring, s~er, autumn, and winter. 
Area of adaptability: language development 
62. Katie the Kitten 28 frames Produced in 1949 
Story written by Kathryn and Byron Jackson 
Illustrated by Alice and Martin Provensen 
Descrip t ion: This filmstrip pictures the everyday activities of 
a typical tiger cat. The story is told in rhyme. 
Areas of adaptability: (1) language development 
(2) speech improvement 
63. The Seven Sneezes 36 frames Produced in 1948 
Story written by Olga Cabral 
Illustrated by Tibor Gergely 
Description: This filmstrip tells the fanciful tale of a rag man 
whose sneezes cause all kinds of trouble, such as: the cat 
and rabbit getting each other's ears; the dog getting the 
eat's meow; and the cat getting the dog's bark, etc. At 
the end he manages to sneeze everything back in its right 
place. 
Areas of adaptability: (1) language development 
(2) speech improvement 
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64. Circus Time 34 frames Produced in 1948 
Story written by Marian Conger 
Illustrated by .Tibor Gergely 
Description: This filmstrip pictures a day at the circus with 
Molly and her daddy. It shows typical circus scenes, such 
as: unloading the circus train; pitching the big top; 
side shows; and several rings of the main show. 
Areas of adaptability: (1) language development 
(2) speech improvement 
65. Color Kittens 32 frames Produced in 1947 
Story written by Margaret Wise Brown 
Illustrated by Alice and Martin Provensen 
Description: This filmstrip tells the story of two kittens, Brush 
and Hush, who love to paint. They discover that all the 
colors in the world can be made from three buckets of 
paint--red, yellow, and blue. The story is told in rhyme. 
Areas of adaptability: (1) language development 
(2) speech improvement 
66. Fix It Please 32 frames Produced in 1947 
Story written by Lucy Sprague Mitchell 
Illustrated by Eloise Wilkin 
Description: This filmstrip presents in a delightful way a vari-
ety of things that go wrong and are taken care of in one 
day. In Molly and Jimmy's house a button pops off, a dish 
is broken, and a wagon loses a wheel. There is also a doll 
without an arm, a flat tire, a cut kne.e, and sickness. 
Ar-ea of adaptability: language development 
67. We Like to Do Things 38 frames Produced in 1949 
Story written by Walter M. Mason 
Illustrated by Steffie Larch 
Description: This filmstrip pictures numerous fun activities 
familiar to children. Each experience is told in rhyme. 
Areas of adaptability: (1) language development 
(2) speech improvement 
68. Fuzzy Duckling 24 frames Produced in 1949 
Story written by Jane Werner 
Illustrated by Alice and Martin Provensen 
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Description: This filmstrip tells the delightful adventures of 
a duck who goes fur a walk and gets lost. It pictures the 
animals he meets--two frisky colts, three spotted calves, 
four noisy turkeys, five white geese, six lovely lambs, 
seven playful puppies, and eight hungry pigs. 
Areas of adaptability: (1) language development 
(2) speech improvement 
Producer: 
Literature for Chi ldren 
Selected Filmstrips 
Eye Gate House, Inc. 
330 West 42nd Street 
New York 18, New York 
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Data on filmstrips : Produced in 1951; color; $25.00 for a set of film-
strips; $4.00 each; teacher's manual available. 
69. 38-A 
This series is recommended for Grades 1-6. The writer 
selected only those which seemed appropriate for the first 
grade. 
Mother Goose Rhymes 24 frames 
Description: This filmstrip includes the following Mother Goose 
Rhymes: 
1. Hickory Dickory Dock 
2. Hey Diddle Diddle 
3. Baa Baa Black Sheep 
4. Little Miss Muffet 
5. Little Bo-Peep 
6. Little Boy Blue 
7. Jack Be Nimble 
8. Jack and Jill 
9. Little Jack Horner 
10. Old King Cole 
11. Old Mother Hubbard 
12. Sing a Song of Six Pence 
13. Jack Sprat 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
70. 38-E Folk Tales and Fairy Tales 26 frames 
Description: This filmstrip presents very brief versions of the 
following tales: 
1. The Elves and the Shoemaker 
2. The Three Bears 
3. Sleeping Beauty 
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Area of adaptability: language development 
71. 38-G Fables for Children 24 frames 
Description: This filmstrip presents very brief versions of the 
following fables: 
1. The Fox and the Grapes 
2. The Boy Who Cried Wolf 
3. The Dog and His Shadow 
4. The Bundle of Sticks 
Area of adaptability: language development 
Producer: 
Friendship Fables Series 
Filmfax Productions 
10 East 43rd Street 
New York 17, New York 
Distributor: Eye Gate House, Inc. 
330 West 42nd Street 
New York 18, New York 
Data on fil~trips: Produced in 1949; color; $15.00 for a set of 4 
filmstrips; $4.00 each; manual available . 
.Stor i es adapted from Aesop by Henry C. Gibson and illus-
t rated by Olive Bailey. 
72. The Country Mouse and the City Mouse 18 frames 
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Description: This filmstrip illustrates the story of the Country 
Mouse who visits his cousin in the city, The Country Mouse 
decides that it is better to live in the country and eat 
simple food in peace than to live in the city and eat rich 
food in fear. 
Areas of adaptability: (1) language development 
(2) speech improvement 
73. The Fox and the Stork 18 frames 
Description: This filmstrip tells the story of Reddy Fox and 
Sammy Stork playing practical jokes on each other. Reddy 
Fox invites the stork to dinner and serves him soup in a 
plate. Sammy Jay retaliates by inviting the fox to dinner 
and serving him soup in a very tall pitcher. 
Areas of adaptability: (1) language development 
(2) speech improvement 
74. The Rabbit and the Turtle 22 frames 
Description: This filmstrip tells the story of the rabbit and 
turtle who have a race to determine which one is the faster. 
Through perseverence and cleverness the turtle wins the 
race. 
Areas of adaptability: (1) language development 
(2) speech improvement 
75. The Crow and the Pitcher· 18 frames 
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Description: This filmstrip tells the story of the crow who 
saves himself from dying of thirst through his ingenuity. 
He manages to get a drink from a tall pitcher of water by 
dropping pebbles into it until the water rises to a level 
which he is able to reach. 
Areas of adaptability: (1) language development 
(2) speech improvement 
Producer: 
American Folk Tales 
Curriculum Films, Inc. 
41-17 Crescent Street 
Long Island City 1, New York 
Distributor: Jam Handy Organization 
1775 Broadway 
New York 19, New York 
Data on filmstrips: Produced in 1946; color; $30.90 for a s~t of 10 
filmstrips; $3.95 each; teacher's manual available. 
Stories adapted by Florence M. Tchaika 
76. Br 1 er Rabbit and the Tar Baby 26 frames 
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Description: This filmstrip relates the tale of cunning Br'er 
Rabbit and equally clever Br'er Fox. The Fox tricks the 
rabbit into sticking to a tar baby. The rabbit manages to 
outsmart the fox and escapes him . The captions provide 
very expressive dialogue. 
Areas of adaptability: (1) language development 
(2) voice improvement 
77. Theft of Fire 26 frames 
Description: This filmstrip illustrates an old Indian tale from 
the western plains. Thunder, an Indian, robs fire from the 
animals of the plains. A coyote, mouse, deer, lizard, bear, 
rabbit, and skunk band together and are successful in re-
trieving the fire. 
Areas of adaptability: (1) language development 
(2) speech improvement 
78. The Knee-High Man 26 frames 
Description: This filmstrip tells the tale of a tiny man who 
wanted to be big. After trying several foolish ways to 
get bigger~ the wise owl suggests that he does not need 
to grow bigger in body but does need to grow bigger in 
brain. The story develops the concept that one should 
be happy the way one is. The captions provide interest-
ing conversational patterns. 
Areas of adaptability: (1) language development 
(2) voice improvement 
79. Mule Humans 26 frames 
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Description: This filmstrip tells a southern mountain tale about 
a spell that comes over those who quarrel and say unkind 
things on Hallowe'en. A man and his wife forget and find 
themselves turned into half-mules. A wise old man breaks 
the spell and helps them out of their predicament. The 
captions provide vivid and humorous conversation. 
Areas of adaptability: (1) language development 
(2) voice improvement 
80. The Rabbit Who Wanted Red Wings 26 frames 
Description: This filmstrip tells a southern tale about a little 
white rabbit who is always wishing for something. One day 
he wishes for wings and gets them. Then because of the 
wings, he finds himself in some very unhappy situations. 
Finally, a groundhog helps him wish the wings away. The 
captions provide interesting speech patterns. 
Areas of adaptability: (1) language development 
(2) voice improvement 
(3) speech improvement 
81. Pecos Bill Becomes A Cowboy 26 frames 
Description: This filmstrip tells a story of covered wagon days 
and Pecos Bill, a legendary cowboy. A small boy falls from 
a wagon and wanders away from his parents. Some coyotes 
find him and rear him. All the animals promise not to hurt 
him except the rattlesnake and the "wowser." Later, the 
boy's brother finds him and teaches him to be a cowboy. No 
speech patterns are used in the captions. 
Areas of adaptability: (1) language development 
(2) speech improvement 
82. Shingebiss 26 frames 
Description: This filmstrip tells an Indian tale about Shingebiss~ 
a brown duck~ and the North Wind. The North Wind intention-
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a lly creates many hardships for Shingebiss. In spite of 
them, Shingebiss manages to keep warm, find food, and re-
main happy. The captions provide forceful and vivid 
dialogue . 
. Ar eas of adaptability: (1) language development 
(2) voice improvement 
83 . St ormalong 26 frames 
Descr iption: This filmstrip illustrates a tale of New England 
sea lor.e. Stormalong is a giant-sized man whose size and 
strength become a l.egend among sailing men. 
Area of adaptability: language development 
84. The Wild White Horse 26 frames 
Descript ion: This filmstrip relates a tale of covered wagon days. 
A little girl strays from her family and i s rescued by a 
beautiful white stallion. The horse helps her find her way 
back to the family. The family says her story about the 
horse is just a dream but the little girl insists that she 
saw the horse. 
Areas of adaptability: (1) language development 
(2) speech improvement 
Producer: 
Animal Stories Series 
Jam Handy Organization 
1175 Broadway 
New York 19, New York 
Data on f ilmstrips: Produced in 1950; color; $23.40 for a &et of 6 
fi lmstrips; $4.20 each; teacher's guide available. 
85. ( 1) Rings, The Raccoon 26 frames 
Wr itten and illustrated by Jean George 
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Description: This filmstrip shows how a mother raccoon and her 
four babies live. It illustrates winter sleep, their home, 
their appearance, their search for food and its preparation 
for eating, and the raccoons' constant alertness for danger. 
Areas of adaptability: (1) language development 
(2) speech improvement 
86 . (2) The Lazy Bear Cub 26 frames 
Written and illustrated by Jean George 
Descript ion: This filmstrip tells the story of Mother Bear and 
her two cubs, Blackie and Soot. It shows them all emerging 
from their cave-home after a long winter nap, searching for 
food that bears like to eat, and learning danger signs. 
One day Soot forgets about danger, wanders away, and en-
counters a dog. He is saved by Mother Bear and promptly 
spanked for disobeying her. 
Areas of adaptability: (1) l anguage development 
(2) speech i mprovement 
87. (3) Brush, The Red Squirrel 26 frames 
Written and illustrated by Jean George 
Description: Th i s films t rip tells the story of Brush, a red 
squi rrel who is born in a den in a big beech tree. It 
shows how mother squirrel cares for her bab i es, how they 
learn to look for food, and how they use their tails for 
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ba l ancing and climbing. Brush likes to tease. One day he 
teases some baby robins and Mother Robin causes him to fall 
f rom the tree. His own mother comes to his rescue. 
Areas of adaptability: (1) language development 
(2) speech improvement 
88. (4 ) Mrs. Cackles Becomes a Good Citizen 
Written and illustrated by Margaret Bradfield 
26 frames 
De.scrip tion: This filmstrip tells the true adventure story of a 
pet hen, Mrs. Cackles. Johnny buys her because she looks 
so kind. Instead, she is a very bossy hen who quarrels 
with the dog and all the other hens. The hens pick off 
her feathers and cure her of her bad habit. After that, 
Mrs. Cackles is a good citizen. The filmstrip also shows 
special habits and characteristics of hens. 
Areas of adaptability: (1) language development 
(2) speech improvement 
89. (5) Happy, The Rabbit 26 frames 
Written and illustrated by Margaret Bradfield 
Description: This filmstrip pictures the things rabbits like to. 
eat, the way rabbits look, and where domestic rabbits live. 
It tells a true adventure story of Ann's Easter rabbit, 
Happy. Happy is a friend of Hoot, the family cat. Hoot 
protects Happy from an attack from a neighborhood dog. 
Areas of adaptability: (1) language development 
(2) speech improvement 
90. (6) The Adventure of Pete and His Dog 
Written and illustrated by Margaret Bradfield 
26 frames 
Descr i ption: This filmstrip tells a true adventure story of Pete 
and his dog, Terry. Terry is a big puppy whose clumsy 
feet and wagging tail are always getting him into trouble 
with Pete's mother. She is often very cross with him. 
One day, Pete and Terry go for a walk and Pete decides to 
get a drink from the river the way dogs do. He topples 
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head first into the deep river. His dog jumps in and pulls 
h i m to safety. Mother is so grateful that she is never 
again cross wi th Terry when his feet and tail cause acci-
dents. 
Ar ea of adaptability: language development 
Producer: 
Stories About Pets 
Curriculum Films, Inc. 
10 East 40th Street 
New York 16, New York 
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Data on filmstrips: Produced in 1951; actual photographs in color; 
$18.00 for a set of 6 filmstrips and $11.70 (library rate); 
$3.95 each; teacher's manual available. 
Photographed by Bill Gottlieb 
These are stories of children's pets which illustrate the 
responsibility of the child toward his pet animals, the 
care of pets, and the habits and activities of pets. 
91. (493) Mama Cat's Babies 25 frames 
Description: This filmstrip shows the way Mama Cat raises her 
three kittens, feeding them and washing them until they are 
old enough to take care of themselves. Steve, Ann, and Bob 
also assume some of the responsibility in caring for them. 
Area of adaptability: language development 
92. (494) The Curious Kitten 25 frames 
Description: This filmstrip tells about three kittens, Smokey, 
Whitey, and Tiger, who live in a box. Tiger is a curious 
kitten who disobeys his mother and goes exploring. After 
several exciting adventures, he returns to the box and is 
happy to be there. 
Area of adaptability: language development 
93. (495) Whitey's Big Day 25 frames 
Description: This filmstrip illustrates a kitten's first venture 
into the big outdoors. Steve takes Whitey to the park and 
lets him walk in the grass, sniff at flowers, climb a tree, 
and play hide and seek. The kitten's size is contrasted 
with the bigness of everything around him. 
Area of adaptability: language development 
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94. (496) The Lost Hamster 25 frames 
Description: This filmstrip illustrates the story of Tiny, the 
hamster, who runs away while playing with Steve. Bob knows 
that hamsters like to hide in dark places and discovers 
Tiny hiding in a shoe. The story also shows the character-
istics of a hamster and how to care for one. 
Areas of adaptability: (1) language development 
(2) speech improvement 
95. (497) Andy 1 s Raccoon 25 frames 
Description : This filmstrip emphasizes the habits of raccoons, such 
as: carefully washing food before eating it, prowling at 
night, sleeping by day, climbing trees, and clinging to trees 
upside down. Andy is very proud of his raccoon because he 
can do tricks and walks on a leash. 
Ar eas of adaptability: (1) language development 
(2) speech improvement 
96 . (498) Too Many Pets 25 frames 
Descr iption: This filmstrip shows how three children settle the 
problem of too many kittens in one house. Bob, Ann, and 
Steve don't want to part with the kittens but realize that 
they will have to. They find a home for the kittens with 
the children who live next door and are happy because they 
can visit them often. 
Area of adaptability: l anguage development 
Comment: These filmstrips have h i gh visual appeal and are excellent 
in story detail. 
Producer: 
Our Pets Series 
Eye Gate House, Inc. 
330 42nd Street 
New York 18, New York 
Data on filmstrips: Produced i n 1950; color; $25.00 for a set of 9 
filmstrips; $4.00 each; teacher's guide available. 
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Producer recommends these filmstrips for stimulating dis-
cussion of personal experiences. 
97. My Bunny 26 frames 
Description: This filmstrip illustrates the story of Helen and 
her pet bunny. It shows the proper steps in the care of 
bunnies. 
Areas of adaptability: (1) language development 
(2) speech improvement 
98. My Chick 25 frames 
Description: This filmstrip shows the different stages in the 
life cycle of a chicken. The story centers on a little 
girl and the care she gives her pet chick. 
Areas of adaptability: (1) language development 
(2) speech improvement 
99 . B lackie ., My Dog 20 frames 
Description: This filmstrip illustrates a day in the life of a 
pet cocker spaniel. It points out the way to take care of 
a dog's wants and needs . 
Areas of adaptability: (1) language development 
(2) speech improvement 
100. My Cat Taffy 28 frames 
Description: This filmstrip illustrates the growth of Jackie's 
pet from baby kitten to adult cat. It points out how its 
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fur feels, the sharpness of its claws, and the proper way 
to take good care of a kitten. 
Areas of adaptability: (1) language development 
(2) speech improvement 
101. My Dog Spot and I 26 frames 
Description: This filmstrip illustrates the activities of Tom, 
and Spot, his pet collie. It shows ways to have fun with 
a dog and how to provide for his basic needs. 
Areas of adaptability: (1) language development 
(2) speech improvement 
102. Our Horse Dobbin 26 frames 
Description: This filmstrip shows the growth of Dobbin from a 
baby colt into a horse. It pictures the habits of a horse 
and how to take care of his needs. 
Areas of adaptability: (1) language development 
(2) speech improvement 
103. My Pet Canary Dickie 24 frames 
Description: This filmstrip pictures the proper steps in feeding 
and caring for a canary. It points out some of the charac-
teristics of a canary, such as; moulting, not singing when 
moulting, and singing when happy. 
Areas of adaptability: (1) language development 
(2) speech improvement 
104. Our Aquarium 24 frames 
Description: The filmstrip pictures the proper care of an aquarium. 
It points out the importance of light, plants, snails, and 
clean water for a healthy goldfish aquarium. 
Area of adaptability: language development 
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105. My Turtle 22 frames 
Description: This filmstrip pictures Ann's small turtle and shows 
the way to feed and take care of it. It also points out 
the unusual characteristics of a turtle's body. 
Areas of adaptabil i ty: (1) language development 
(2) speech improvement 
Producer: 
Through the Seasons Series 
Young America Films, Inc. 
18 East 41st Street 
New York 17, New York 
Data on filmstrips: Produced in 1953; color; $16.50 for a set of 4 
f i lmstrips; $5.00 each; teacher's guide available. 
106. (1) 
Producer recommends these filmstrips for use in primary 
grade science and language arts. 
Written and illustrated by Margaret Bradfield 
In the Autumn 33 frames 
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Desct±ption: This films~rip depicts the activities of girls and 
boys and the life of plants and animals during the autumn. 
Areas of adaptability: (1) language development 
(2) speech improvement 
107. (2) In the Winter 31 frames 
Description: This filmstrip depicts the activities of girls and 
boys and the life of plants and animals from the first 
winter snow to the first song of the frogs in the spring. 
Areas of adaptability: (1) language development 
(2) speech improvement 
108. (3) In the Spring 34 frames 
Description: This filmstrip depicts the activities of girls and 
boys and the life of plants and animals with the coming of 
spring in the month of March. 
Areas of adaptability: (1) language development 
(2) speech improvement 
109. (4) In the Summer 31 frames 
Description: This filmstrip depicts the everyday activities of 
boys and girls and the life of plants and animals during 
the summer months. 
Areas of adaptability: (1) language development 
(2) speech improvement 
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Nature Study Stories 
Producer: Focus Features 
Distributor: Curriculum Films, Inc. 
41-17 Crescent Street 
Long Island City 1, New York 
Data on filmstrip: Produced in 1949; actual photographs in color; 
$3.95 for each filmstrip. 
110. Animals of the Pond 25 frames 
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Description: This filmstrip shows some familiar creatures of the 
pond. Bob finds a frog, a toad, snails, and newts. He 
examines them on a glass-topped table and then returns them 
to their own home in the pond. The frames include many 
close-up pictures of the animals from all angles. 
Areas of adaptability: (1) language development 
(2) speech improvement 
111. Low-Tide at the Beach 28 frames 
Description: This filmstrip shows various sea animals that can 
be found in a tide pool when the tide is out. Two children 
who play at the beach find a starfish, a blue crab, clam 
shells, snail shells, and some driftwood. They also have 
fun building a castle and burying each other in the sand. 
Areas .of adaptability: (1) language development 
(2) speech i mprovement 
112. A Walk in the Woods 25 frames 
Description: This filmstrip shows two children and their dog 
taking a nature walk. They play follow-the-leader, walk 
through some tall weeds, examine some goldenrod, discover 
tent caterpillars, see a deer, skip stones on water, and 
visit an old mill. 
Areas of adaptability: (1) language development 
(2) speech improvement 
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113. The Turtles 30 frames 
Description: This filmstrip shows Bob and Ann finding a box 
turtle and a wood terrapin. They examine them carefully 
for differences and similarities and note their protective 
shells and coloration. 
Areas of adaptability: (1) language development 
(2) speech improvement 
114. Birds of the Zoo 26 frames 
Photographed at Bronx Zoo, New York City 
Description: This filmstrip shows Pete Pelican telling about his 
friends in the zoo--the other large birds. Sequence on 
wings, legs, necks, and feathers show the wide variety of 
bird adaptations. Some of the birds pictured are: the 
flamingo, penguin, ostrich, cassowary, peacock, swan, and 
buzzard. 
Area of adaptability: language development 
115. Ann Visits the Zoo 27 frames 
Photographed at Bronx .Zoo, New York City 
Description: This filmstrip pictures Ann at the zoo watching 
many common and rare animals. Some of these animals are: 
a lion, tiger, elephant, bison, rhinoceros, hippopotamus, 
brown bear, polar bears, kodiak bears, giant panda, mountain 
goat, eland, land turtles, pet crow, pigeons, and a pet 
rabbit. 
Areas of adaptability: (1) language development 
(2) speech improvement 
Producer: 
Work and Play with Janet Series 
Curriculum Films, Inc. 
41-17 Crescent Street 
Long Island City 1, New York 
Distributors: Educational Projections, Inc. 
10 East 40th Street 
New York 16, New York 
Jim Handy Organization 
1175 Broadway 
New York 19, New York 
Data on f ilmstrips: Produced in 1948; original color photographs; 
$18.00 for a set of 6 filmstrips; $11.58 (library rate); 
$3.95 each; teacher's manual available. 
116. Janet Helps Mother 24 frames 
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Description: This filmstrip shows that a little girl can be a 
big help to her mother by doing some o f the easy household 
chores. Janet has fun washing dishes, dusting, making the 
beds, etc. 
Area of adaptability: language development 
117. Janet Visits a Dairy Farm 28 frames 
Description: This filmstrip depicts the activities of a dairy 
farm. These include feeding the cattle, watering them, 
driving them to and from the pasture, and milking them. 
Area of adaptability: language development 
118. Janet's Birthday Cart 27 frames 
Description: This filmstrip shows Janet living in the country. 
It pictures numerous farm activities and animals. Janet 
likes all the farm animals but likes the goats best of all. 
Patsy is her favorite goat. Grandfather makes a cart for 
Patsy to pull. He gives it to Janet on her birthday. 
Areas of adaptability: (1) language development 
(2) speech improvement 
119. Janet's Ducks and Geese 25 frames 
Description: This filmstrip shows the way Janet takes care of 
her ducks and geese. It pictures the way they look as 
ducklings and goslings and when full-grown, their webbed 
feet, the food they eat, and some of their habits. 
Area of adaptability: language development 
120. Making Gingerbread Boys 25 frames 
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Description: This filmstrip shows Janet and her friend, Peggy, 
having fun baking gingerbread boys. It pictures each step 
in the process: putting on aprons and washing hands, 
measuring and mixing ingredients, rolling and cutting the 
dough, baking, cleaning up, and eating the gingerbread 
boys. 
Area of adaptability: language -development 
121. Fun On a Picnic 25 frames 
Description: This filmstrip illustrates the story of two little 
girls and their mother on a picnic. It shows them getting 
ready to go, walking to the park, finding a picnic table, 
eating the lunch, disposing of garbage in bags, taking a 
ride on the park train, drinking from the park fountain, 
going for a ride in a rowboat, riding a pony, and ending 
the day with icecream cones. 
Area of adaptability: language development 
Producer: 
Fun for Children Series 
Set Number 6 
Curriculum Films, Inc. 
10 East 40th Street 
New York 16, New York 
Data on filmstrips: Produced in 1951; color photographs; $7.85 for a 
set of 4 filmstrips; $3.95 each. 
122. (53) The Circus Gets Ready 29 frames 
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Description: This filmstrip pictures typical activities which 
take place before each circus performance, such as: the 
arrival and unloading of the circus train; care of the cir-
cus animals; and circus people eating in the dining tent. 
Area of adaptability: language development 
123. (54) The Big Show at the Circus 29 frames 
Description: This filmstrip presents a day at the circus. It 
shows the return of the circus wagons from the town parade; 
people buying souvenirs and tickets; circus performers 
from many lands; the parade of performers which precedes 
the big show; performers doing their acts; and animals 
doing tricks. 
Area of adaptability: language development 
124. (55) The Children's Zoo 25 frames 
Description: This filmstrip shows actual scenes of a zdo set up 
just for children. It pictures familiar animals, such as: 
Deacon, the crow; Bugs Bunny; a duck; sheep and lamb; goat 
and kid; an llama, , mice, a skunk; and piglets. 
Areas of adaptability: (1) language development 
(2) speech improvement 
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125. (56) The Fun Park 24 frames 
Description: This filmstrip pictures two children having a good 
time at an amusement park. Some of the rides and games in-
cluded are: the ferris wheel, flying car, pony ride, train 
ride, dart and balloon game, fun house, a big slide, and a 
merry-go-round. 
Areas of adaptability: (1) language development 
(2) speech improvement 
City Adventures Series 
Producer: Focus Features 
Distributor: Curriculum Films, Inc. 
41-l J Crescent Street 
Long Island City 1, New York 
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Data on filmstrips: Produced in 1949; photographs in actual color; 
$9.75 (library rate) for a set of 5 filmstrips; $3.95 each. 
Producer recommends this series for motivating discussion 
and interest in reading. 
126. Bill's Scooter 24 frames 
Description: This filmstrip illustrates an interesting and 
familiar childhood activity. Bill and his friends build a 
scooter out of a box and some roller skate wheels. 
Area of adaptability: language development 
127. The Lake in the Park 24 frames 
Description: This filmstrip shows the interesting things which 
Bob observes as he walks through the park on his way to a 
sailboat lake. He has fun sailing his boat and watching 
others sail their boats. 
Areas of adaptability: (1) language development 
(2) speech improvement 
128. On the Road to the Country 28 frames 
Description: This filmstrip shows some of the sights one sees 
traveling the highway from the city to the country. 
Emphasis is on a big bridge, a ferry boat, and a tunnel. 
Area of adaptability: language development 
79 
129. Vacation in the City 27 frames 
Description: This filmstrip illustrates some typical out-of-
school activities of city children. Emphasis is on safety 
and social responsibility. Some of the recreational acti-
vities and aspects of city life which are shown include: 
playing on a blocked-off street; playing at the playground; 
cooling off under a playground shower fountain; going 
swimming in a pool; riding bikes; getting hair cuts; going 
to the store; living in an apartment. 
Area of adaptability: language development 
130 . Visiting Grandma 25 frames 
Description: This filmstrip shows Bob, Ann, and Mary visiting 
grandmother on the farm. The children have a good time 
helping with farm chores and learning all about farm 
products. 
Area of adaptability: language development 
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3. Interpretation of Tabular Analysis Chart 
The tabular analysis chart summarizes the data for 130 filmstrips 
recorded under item 7, areas of adaptability, on the Description and 
Analysis Sheet for Filmstrips. (See Appendix.) The items included in 
the tabular analysis chart may be interpreted as follows: 
Filmstrip number.-- Each filmstrip is identified by the number 
assigned to it by the writer in the description of the filmstrip. 
Areas of adaptability.-- Three areas of oral communication for 
which the filmstrip has value are given on the chart as follows: 
1. Language development 
2. Voice improvement 
3. Speech improvement 
Specific skills.-- The skills in each area of oral communication 
for which the filmstrip has value are listed under their respective 
areas as follows: 
Language development 
1. Telling the main point 
2. Telling events in sequence 
3. Structuring a simple sentence 
4. Vocabulary enrichment 
Voice improvement 
1. Developing a pleasing voice quality 
2. Developing adequate volume 
3. Developing variety in duration of words 
81 
4. Developing appropriate phrasing and smoothness 
5. Developing variety of pitch. 
Speech improvement 
1. Auditory stimulation and discrimination of rhyming words 
2. Auditory stimulation and discrimination of beginning sounds 
3. Auditory stimulation and discrimination of ending sounds. 
Asterisks.-- An asterisk indicates the skill for which the film-
strip has value. 
Total number of skills for each area.-- Total of skills in each 
area of adaptability for which the filmstrip has value is indicated as 
follows: 
1. Total number of language development skills; possible total in-
dicated is four. 
2. Total number of voice skills; possible total is five. 
3. Total number of speech skills; possible total is three. 
Global number of skills.-- This number indicates the total skills 
in three areas of oral communications for which the filmstrip has value; 
possible total is twelve. 
Rank order.-- Filmstrips having the largest number of skills 
asterisked would rank higher than those having a few skills. The film-
strip having the greatest number of skills would rank number 1 in order. 
Same or like numbers indicate ties. 
Double lines.-- Double lines are used to separate the different 
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SUGGESTED PROCEDURE FOR USING DATA 
1. General Principles and Procedures 
Integration of materials.-- In planning lessons for improving 
oral communication skills, the classroom teacher is not lacking in 
opportunities and materials in the curriculum. The filmstrip mate-
rials of ' language arts, social studies, and science can be used if the 
teacher will adapt them for instruction in language development, good 
voice usage, and speech improvement. Adaptations can be done so as to 
enrich the learning of subject matter at the same time. In this re-
spect, such instruction need not require additional classroom time. 
1.1 
Falconer states: 
"Several series of filmstrips are available for primary 
grades which provide suitable material for correlation of 
several subjects, such as: reading, language, and $ocial 
studies. The subject matter content of one series, for ex-
ample, is concerned with activities of children in other 
countries, constituting teaching materials for social studies. 
The captions are in simple vocabulary, suitable for reading 
practice. For use in language, these same materials can be 
the basis for oral stories and with older children written 
stories." 
Classroom atmosphere.-- It is important for the teacher to create 
a classroom atmosphere that is conducive to the development of oral 
communication skills. The classroom atmosphere should be one in which 




speaking is enjoyable and meaningful. According to Pronovost, " 
a teacher should create meaningful speaking situations where children 
are stimulated to contribute worthwhile ideas and feelings." 
While first-hand learning is best in developing concepts and 
skills, there remain many instances where learning must be vicarious. 
Filmstrips provide the nearest approach to actual situations. Young 
children being generally credulous about what they hear and see, they 
tend to react intensely and spontaneously to filmstrip presentations, 
irrespective of whether the experience is real or vicarious. 
Method of filmstrip presentation.-- As to the method of presenta-
tion, that will no doubt vary with the individual teacher. Previewing 
the filmstrip and becoming familiar with the material are requisites. 
The writer believes that filmstrips serve their purpose best in the im-
provement of oral communication skills if there is class discussion be-
fore and after showing a filmstrip. In some instances, discussion may 
be beneficial during the filmstrip presentation. It is also advisable 
to present the first showing for the enjoyment of content and to de-
velop awareness of specific points during the second showing. 
For general presentation of uncaptioned and captioned filmstrips, 
'1:.1 
Falconer suggests the following methods: 
"Perhaps the best method in most cases for presenting 
Luncaptioned filmstrip~7 is for teacher to tell the story of 
the filmstrip as it is first shown, especially if the subject 
matter is unfamiliar to the children. During the second show-
!/Pronovost, op. cit., p. 3. 
1/Falconer, loc. cit. 
ing the children should be encouraged to comment about each 
picture and to retell the story if the filmstrip is one that 
deals with some fairy tale or other story. If the strip con-
cerns a topic .such as transportation or the fire department, 
the children will probably relate experiences they know about 
and will ask questions. With a familiar story or topic, the 
second showing is not always necessary since the children can 
discuss the picture without a previously teacher-told story. 
A filmstrip with captions can be presented in the same 
manner, with the teacher reading the captions first. Or, the 
class can read the material without teacher assistance if 
their reading ability is developed to the point where they can 
handle the vocabulary of the strip. In this case, it is often 
found that children read simple, new words with the same ease 
because the pictures help them to comprehend the content of the 
caption." 
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Teaching the oral communication skills.-- Only one skill at a time 
should be taught. Pronovost stresses this point in his discussion of 
1.1 
vocal skills. He says: 
"Some of the teaching materials are appropriate for 
teaching more than one vocal skill. In the primary grades, 
for instance, the story of The Three Bears may be used for 
volume, pitch level, or voice quality, depending upon the 
interpretation of the bears' voices. Nevertheless, only one 
skill should be emphasized in a lesson." 
2. Suggested Lesson Plans 
The three lesson plans which follow are presented as illustrations 
of the use of filmstrips for the improvement of oral communication 
skills in the first grade. In an actual teaching situation, the ap-
proach will necessarily vary with the skill being developed, the mate-
rial being used, and the needs, interests, abilities, and background 
experiences of the children. Filmstrips are used in these plans to 





develop one skill, even though the analysis may indicate adaptability 
for the development of more than one skill. The filmstrips used in the 
plans and the purposes for which they are used are listed below: 
No. 38. The Gingerbread Boy 
Area of adaptability: lang.uage development 
Skill: telling events in sequence 
No. 42. The Three Bears 
No. 6. 
Area of adaptability: voice improvement 
Skill: developing a pleasing voice quality 
Skip Along (frame 9) 
Area of adaptability: speech improvement 
Skill: auditory stimulation and discrimination 
of beginning consonant sound (d) 
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A Lesson in Telling Events in Sequence 
First Grade 
Situation: Story time is an important part of our language arts pro-
gram. Children in our group take turns selecting stories 
from the library to be read during the story period. In 
beginning first grade, the story of The Gingerbread Boy is 
always a popular ·selection. The following lesson plan is 
suggested as an approach for using this story to develop 
organized thinking. 
Objectives: 
General: To stimulate organized thinking and creative expression 
through filmstrip presentation of a familiar story. 
Looking, Speaking, and Listening: 
Teacher's: 1. To develop the ability to use picture clues for 
recall 
2. To develop ability to associate ideas with pictures 
3. To listen for sequence of events 
4. To develop ability to organize ideas or events in 
sequence. 
Children's: 1. To look for the order in which things happen 
2. To listen for the order in which things happen 
3. To tell the story in the right order. 
Materials: 
Filmstrip: Young America Films, Inc., The Gingerbread Boy, 34 frames, 
color, New York. 
Story: The Gingerbread Man, A Giant Little Golden Book. 
Simon and Schuster, Inc., New York, 1957. 
Flannelboard and story cut-outs: the gingerbread boy, a man, a woman, 
hen, duck, goat, some children, a farmer, a donkey, a 
rabbit, and a fox. 
(Cut-outs may be drawn by the teacher or children. A 
piece of sandpaper pasted on the back of each will make 
them adhere to the flannelboard.) 
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Procedure: 
Filmstrip presentation: During the story per i od the children listen 
to the story of The Gingerbread Boy read by the teacher. Follow-
ing the story, a f i lmstrip of the same story is presented. For 
the purposes of this lesson only one showing is necessary. 
Teacher: We have listened to the story of The Gingerbread Boy and 
now we will see pictures about h i m. 
For each frame or picture that you see, you may take 
turns telling what happened. 
(The filmstrip is presented and during the showing, the 
children associate the pictures with the characters and 
events in the story.) 
(With this approach, children also enjoy anticipating 
what the next picture is going to tell.) 
Teacher: I hope you are listening carefully so that you can re-
member what happened first and next and next and last. 
Teacher: I have some flannelboard cut-outs of our story. Here 
they are in order. Someone can t ell us the order in 
which the little gingerbread boy ran away from the ani-
mals and people that he met. 
Teacher: Now the cut-outs are all mixed up. You may find the one 
the Gingerbread Boy met first and put it on the flannel-
board. Then find the one he met next and then next until 
all the cut-outs are arranged in the right order on the 
flannel board. 
Application of telling sequence of events: 
Teacher: Tomorrow we are going to see the filmstrip, Making Ginger-
bread Boys. To know how to make gingerbread boys, we 
will surely have to know how to do things in order. I 
hope what we did today will help you to remember. 
(See Making Gingerbread Boys, No. 120.) 
Evaluation: 
Let's list what we learned to do wi t h our filmstrip story today. 
1. We learned to use the filmstrip pictures to help us remember 
the right order that things happened in the story. 
2. We learned to listen for the order that things happened in 
the story. 




A Lesson in Developing a Pleasing Voice Quality 
Through Vocal Ease 
First Grade 
Situation: In our social living program, a unit is developed in the 
fall on the ways birds and animals prepare for winter. The 
bear is one of the animals whose habits and characteristics 
are of great interest to the children. The following lesson 
for voice improvement may be used during the study of bears. 
Objectives: 
General: To provide enrichment of children's social living experi-
ences through a filmstrip presentation of related subject 
material. 
Looking, Speaking, and Listening: 
Teacher's: 1. To develop ability to observe details 
2. To develop the ability to listen for mood through 
interpretation of voice quality 
3. To develop the ability to speak with a pleasing voice 
quality by relaxing the vocal mechanism. 
Children's: 1. To listen to the tone quality of different voices 
Materials: 
2. To feel the differences in throat tension for dif-
ferent voices 
3. To produce a pleasing voice by relaxing the throat 
muscles 
4. To observe facial expressions during conversation. 
Filmstrip: Young America Films, Inc., The Three Bears, 45 frames, 
color, New York. 
Song: "Big Bear and Little Bear," Listen and Sing, Ginn and Company, 
New York, 1948, p. 108. 
Procedure: 
Filmstrip presentation: Following a discussion of bears getting 
ready for winter, the filmstrip The Three Bears is presented. 
Captions are read by the teacher. 
1. The first showing is for the enjoyment of the story and 
pictures. 
2. The second showing is for developing awareness of different 
voice qualities. As each frame is shown, chi l dren may re-
peat the speech pattern associated with the s i tuation in 
the picture. Facial expressions will also be observed. 
Developing awareness of difference between tension and relaxation: 
Teacher: Now that you have seen the filmstrip and heard how the 
bears talk, let's see if we can tell how using different 
voices makes us feel. 
Together, let's pretend we are very cross and growl like 
bears, 11Gr-r-r! gr-r-r-r! gr-r-r-r! 11 
What did you feel? 
Child: My throat hurt. 
Teacher: Yes, your throat felt tight. 
Let's use the kind of voice Father Bear used when he saw 
that somebody had been eating his porridge. 
Child: (Imitates Father Bear) · Somebody has been eating my 
porridge! 
Teacher: Yes, he used a big, growly voice. What did it do to 
your throat? 
Child: My throat felt tight. 
Teacher: Let's use the kind of a voice Mother Bear used when she 
saw that somebody had been eating her porridge. 
Child: (Imitates Mother Bear) Somebody has been eating my 
porridge! 
Teacher: That was a pleasing, middle-sized voice, wasn't it? 
I'll bet your throat felt just fine when you talked. 
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Child: It did. 
Teacher: Now, somebody can show us how Baby Bear talked when he 
saw that his porridge was all gone. 
Child: (Imitates Baby Bear) Somebody has been eating my por-
ridge and has eaten it all up! 
Teacher: Oh my, what a sharp, squeaky voice that was. Baby Bear's 
voice really showed that he was excited! 
What happened to your throat that time? 
Child: It was tight again. 
Teacher: Well then, when you talk, which kind of a voice do you 
think you should use? 
Child: I think I will use a middle-sized voice like Mother 
Bear's. 
Teacher: Yes, a voice like Mother Bear's is the one to try to use 
--not too big and growly, not too sharp and squeaky, but 
just right! Your throat will feel good. You will have 
a pleasing voice. 
Physical relaxation used to induce proper relaxation: 
Teacher: Do you remember how the bears looked as they walked in 
the woods? Let's take turns pretending we are bears 
walking in the woods. 
(Children discuss the way bears walk and take turns 
showing how a bear walks on his hind legs. Several show 
how bears run on all fours.) 
Teacher: What else do bears do? 
(Children suggest climbing trees and pretend that they 
are climbing trees.) 
(Other suggestions by children may include playing bears 
and bees and dramatizing the story.) 
Application of a pleasing voice quality: 
Teacher: I know that now we can sing our song about Big Bear and 
Little Bear with voices that are just right. 
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(If this song has not been introduced previously, it can 
be introduced here or as a follow-up activity.) 
Evaluation: 
Let's list what we learned about our voices today. 
1. We learned to l i sten to di fferent kinds of voices. 
2. We learned that our throats feel tight when we use sharp 
voices and growly voices. 
3. We learned that a middle-sized voice i~ pleasing and doesn't 
tighten our throats. 
4 . We learned that faces sometimes tell us how we feel. 
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A Lesson in Auditory Stimulation and Discrimination 
of the Beginning Sound (d) 
First Grade 
Situation: The Alice and Jerry Series are the basic readers for our 
group. This series has correlated text films for the de-
velopment of beginning and ending sounds. After a survey 
of sound production in the group, the teacher may find it 
necessary, for example, to work on the beginning sound (d). 
Frame 9 of the filmstrip Skip Along may serve as a point of 
departure for the improvement of this sound. 
Objectives: 
General: To provide enrichment for speech production through film-
strip selections correlated with the reading program. 
Looking, Speaking, and Listening: 
Teacher's: 1. To increase listening abilit y for words that begin 
the same 
2. To develop the concept that many words begin with 
the same sound 
3. To provide a basis for ·correct production of the 
beginning sound (d). 
Children's: 1. To look for pictures of words beginning with the 
sound (d). 
2. To listen for words beginning with the sound (d) 
3. To produce the sound (d) correctly. 
Materials: 
Filmstrip: Row, Peterson and Company, Skip Along, 33 frames, black 
and white, White Plains, New York. 
Poem: L. B. Scott and J. J. Thompson, "Diddle-Diddle-Dee," Talking 
Time, Webster Publishing Company, Atlanta, Georgia, 1951, 
p. 162. 
Pictures: Pictures of objects beginning with sound (d) cut out of 
My Little Golden Dictionary, Simon and Schuster, Inc., 
New York, 1957. 
Magnetic Fish Bowl 
Procedure: 
Teacher: This morning some of us read about Alice and Jerry. 
Alice made a discovery in the pond. Do you remember 
what she found? 
Child: She found some ducks. 
Teacher: Yes, she did. And, I like the way you said ducks! 
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Now we are going to have a chance to use our ears, our 
eyes, and our "thinking caps" for finding many words 
that begin the same as duck. 
Filmstrip presentation: 
Teacher: Let's look at the little picture in the corner of the 
frame. 
We see a picture of a 
Child: A duck. 
Teacher: Now look at the big picture. What are the people doing? 
Child: Mother is hanging dish towels on the line. 
Child: Jerry is digging in the garden. 
Child: Alice is sweeping dirt onto a dustpan. 
Teacher: My ears heard you say several things that begin the same 
as duck. I heard you say dirt. Let's say dirt. Let's 
listen to these two words: duck, dirt. Do they begin 
the same? Try saying them and listen to the way they 
sound. Now let's say some other words and see if they 
begin the same as duck. You may find something in the 
picture and say it. 
(Children begin naming objects in the big picture which 
begin. t he same as duck. Each time, the word duck is re-
peated with the new word.) 
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duck - dirt duck - digging 
duck - dust duck .- dish towel 
duck - dustpan duck - dress 
duck - doll duck - dog 
Teacher: Someone may try to name all the things in the picture 
that begin the same as duck. 
Now let's try naming all of the things together. 
I'm going to show you something that is almost magic. 
You say the words that begin the same as duck and I will 
list them in a straight row on the board. Watch closely. 
I am going to erase everything except the beginning sound. 
There! What do you see? 
Child: Everything that is left looks the same. 
Teacher: That's right! Everything that is left looks the same 
and sounds the same too. (Teacher points to the letters . ) 
All of these say d, d, d .... 
Using the fish bowl to continue stimulation and provide relaxation: 
Tag-board fish are placed in a fish bowl. On each fish is pasted 
a picture cut from My Little Golden Dictionary. These pictures 














Several fish may have pictures of objects beginning with (t). If 
the child catches one of these on his line, he is given a chance 
to discover that it does not begin the same as duck and then it 
must be put back into the bowl. 
Application of the sound (d): 
Teacher: I am going to read you a funny little poem. Its name is 
Diddle-Diddle-Dee. Let's say the name together. 
I will read one line and then wait for you to say the 
poem's name, Diddle-Diddle-Dee. You may say it at the 
end of every line. (Teacher gives an example.) 
Diddle-Diddle-Dee 
What says a duck with a yellow back? 
Diddle-diddle-dee. 
A yellow duck says quack-quack-quack. 
Diddle-diddle-dee. 
What says a cow when she looks at you? 
Diddle-diddle-dee. 
A brown-eyed .cow says moo-moo-moo. 
Diddle-diddle-dee. 
And does a puppy say me-ow? 
Diddle-diddle-dee. 
A puppy says bow-wow, bow-wow. 
Diddle-diddle-dee. 





Boys with toys make noise. 
And girls with curls play house. 
To end this rhyme say diddle-diddle-dee 





Teacher: There's something you can do tonight when you are home 
with mother and father that is fun. See how many pic-
tures you can find in magazines that begin the same as 
duck and diddle-diddle-dee. 
Evalu.ation: 
If you will cut them out and bring them to school to-
morrow, you may show them to the group and paste them 
in a book. It will be your own sound book and by and by, 
it will have many sounds in it. 
Did you have a good time with the sound (d)? Let's name 
some of the t hings we did today. 
1. We learned to find pictures of things that begin with 
the same sound. 
2. We listened for words that began with (d). 
3. We said words correctly that began with (d). 
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CHAPTER VI 
SUMMARY AND CONCLUSIONS 
Summary.-- This study presents 130 filmstr i ps selected from the 
areas of (1) language arts, (2) social studies, and (3) science which 
t he writer considers as having value in a first grade oral communica-
t ion program. A descriptive analysis of each f i lmstrip is presented 
in Chapter IV. 
The writer's decision in designating specific areas of adaptabil-
ity for each filmstrip is wholly subjective. As with other forms of 
visual aids, successful adaptation of filmstrips for the improvement 
of oral communication skills depends to a great extent on the ingenuity 
of the teacher. 
Descriptions and analyses of filmstrips in Chapter IV indicate 
that all filmstrips studied can be used for the development of skills 
i n one or more areas of oral communication. Results for each area of 
oral communication considered are indicated as follows: 
1. What is the value of the filmstrip for the development of 
language skills? 
a. Telling the main point 
b. Telling events in sequence 
c. Structuring a simple sentence 
d. Vocabulary enrichment. 
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Results show that all filmstrips studied can be used effec-
tively in the development of one or more language skills. 
2. What is the value of the filmstrip for the improvement of 
voice skills? 
a. Pleasing voice quality 
b. Adequate volume 
c. Variety in duration of words 
d. Appropriate phrasing and smoothness. 
Results show that 25 filmstrips have value for the improve-
ment of one or more voice skills. Most of these illustrate 
familiar stories and their captions provide the speech patterns 
associated with them. Some of the outstanding ones are listed 
below: 
No. 1. Tell Another Story 
No. 31. The Three Billy Goats Gruff 
No. 36. Chicken Little 
No. 37. Little Red Riding Hood 
No. 38. The Gingerbread Boy 
No. 40. The Three Little Pigs 
No. 42. The Three Bears 
No. 43. Little Red Hen 
No. 69. Mother Goose Rhymes 
3. What is the value of the filmstrip for the improvement of 
speech skills? 
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a. Auditory stimulation and discrimination of rhyming words 
b. Auditory stimulation and discrimination of beginning sounds 
c. Auditory stimulation and discrimination of ending sounds. 
Results show that 85 filmstrips have value for the improve-
ment of one or more speech skills. Of these, 11 filmstrips 
selected from the area of language arts are designated as read-
ing textfilms. Recommendations are made by the producer for 
their use in the development of specific reading skills, namely: 
auditory discrimination of (l) rhyming words, (2) beginning 
sounds, and (3) ending sounds. Their adaptability for this 
study is obvious. The 11 textfilms are listed below: 
Row, Peterson Textfilms 
No. 6. Skip Along 
No. 7. Under the Sky 
No. 8. Open the Door 
No. 9. High On a Hill 
No. 10. The New Day In and Day 
No. 11. The New Round About 
Scott, Foresman Textfilms 
No. 12. Rhyme Time 
No. 13. Beginni ng Sounds 
No. 14. Letters and Sounds 
No. 15. Fun with Words 
Laidlaw Tex tfilms 
Out 
No. 17. Reading Readiness Skills 
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The remaining filmstrips necessarily rely on the creative 
ability of the user for adaptation in developing specific speech 
skills. 
Filmstrips are ranked according to the global number of skills 
asterisked. The rank order of filmstrips is indicated on the Tabular 
Analysis Chart. The highest rank,- number 1 1 is designated for two film-
strips having value for a global number of 11 skills each. The lowest 
rank, number 10, is designated for 21 filmstrips having value for a 
global number of two skills each. 
Conclusions.-- This study indicates that filmstrips from the areas 
of (1) language arts, (2) social studies, and (3) science can be inte-
grated effectively for the development of oral communication skills in 
the first grade. 
For the speech therapist, as well as the classroom teacher, this 
analysis reveals a wealth of material at first grade level that can be 
used successfully for (1) stimulating discussions, (2) producing and 
strengthening speech sounds, and (3) providing basic practice in the 
improvement of voice skills. 
The writer recognizes that an actual teaching experiment with this 
analysis will prove or disprove its value. It is hoped that her judg-
ment in the selection of filmstrips for the development of oral communi-
cation skills will in most instances prove sound. 
CHAPTER VII 
SUGGESTED RESEARCH 
A report on the use of this analysis in a teaching situation. 
An analysis of filmstrips for initial, medial, and final consonant 
sounds. 
An analysis of filmstrips for the improvement of oral communication 
skills at other grade levels. 
A comparison of the development of speech skills in two groups 
through the use of the same stories presented with Little Golden Books 
and Little Golden Book filmstrips. 
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DESCRIPTION AND ANALYSIS SHEET FOR FILMSTRIPS 















5. Data on filmstrip: 
a. b. c. 
Production date Producer's Number Cost 
d. e. f. 
Number of frames Black and white Color 
g. Is a manual or guide available? 
Yes No 
6. Comments by the producer--------------------------------------------
ll3 
7. This filmstrip has value for: 
Language Development 
a. ( ) Telling the main point 
b. ( ) Telling events in sequence 
c. ( ) Structuring a simple sentence 
d. ( ) Vocabulary enrichment 
Voice Improvement 
a. ( ) Developing a pleasing voice quality 
b. ( ) Developing adequate volume 
c. ( ) Developing variety in duration of words 
d. ( ) Developing appropriate phrasing and smoothness 
e. ( ) Developing variety of pitch 
Speech Improvement 
a. ( ) Auditory stimulation and discrimination of rhyming words 
b. ( ) Auditory stimulation and discrimination of beginning sounds 
c. ( ) Auditory stimulation and discrimination of ending sounds 


























ALPHABETICAL INDEX OF FILMSTRIPS 
Title Page 
The Adventures of Pete and His Dog 63 
Andy's Raccoon 66 
Animals of the Pond 72 
AnimaLs to Know 31 
Ann Visits the Zoo 73 
Away We Go 31 
Baby's House 49 
Beginning Sounds 35 
Big Brown Bear 48 
The Big Show at the ·circus 76 
Birds of the Zoo 73 
Blackie, My Dog 67 
Br'er Rabbit and the Tar Baby 59 
Brush, The Red Squirrel 62 
Busy Tirrnny 48 
The Cat Who Lost His Tail 45 
Change About 40 
Chicken Li ttle 43 
The Children's Zoo 76 
The Circus Gets Ready 76 
Circus Time 53 




























The Country Mouse and the City Mouse 57 
The Crow and the Pitcher 58 
The Curious Kitten 65 
Duck and His Friends 46 
Fables for Children 56 
The Fisherman's Wife 40 
Fix It Please 53 
Folk Tales and Fairy Tales 55 
The Four Musicians 44 
The Fox and the Stork 57 
Fun On a Picnic 75 
The Fun Park 77 
Fun with Words 36 
Fuzzy Duckling 54 
The Gingerbread Boy 43 
The Happy Man and His Dump Truck 46 
High On a Hill 33 
Happy the Rabbit 63 
How Big 48 
I Live in the City 30 
I Live in the Country 31 
In the Autumn 70 



























In the Summer 
In the Winter 
Jack and the Beanstalk 
Janet's Birthday Cart 
Janet's Ducks and Geese 
Janet Helps Mother 
Janet Visits a Dairy Farm 
Jolly Barnyard 
Katie the Kitten 
The Knee-High Man 
The Lake in the Park 
The Lazy Bear Cub 
Lazy Jack 
Letters and Sounds 
Little Peewee, The Circus Dog 
The Little Red Hen 
Little Red Riding Hood 
Little Trapper 
Little Yip-Yip 
The Lost Hamster 
Low-Tide a t t he Beach 
Making Gingerbread Boys 




















































Mama Gat's Babies 
Mother Goose Rhymes 
Mr. Noah and His Family 
Mr. Vinegar 
Mrs. Cackles Becomes a Good Citizen 
Mule Humans 
My Bunny 
My Cat Taffy 
My Chick 
My Dog Spot and I 
My Pet Canary Dickie 
My Turtle 
The New Day In and Day Out 
The New Round About 
Noah and the Ark 
On the Road to the Country 
On the Way to Storyland (1) 
On the Way to Storyland (2) 
Open the Door 
Our Aquarium 
Our Horse Dobbin 
Our Puppy 





















































Peter Rabbit 39 
The Pied Piper 39 
Poky Little Puppy 51 
Puss in Boots 39 
The Rabbit and the TurtLe 57 
The Rabbit Who Wanted Red Wings 60 
Reading-Readiness Skills 37 
Rhyme Time 35 
Rings, The Raccoon 62 
Rumplestiltskin 40 
Saggy Baggy Elephant 51 
The Seven Sneezes 52 
Shingebiss 60 
Shy Little Kitten 49 
Skip Along 32 
Stormalong 61 
The Straw Ox 42 
Tell Another Story 30 
Theft of Fire 59 
The Three Bears 45 
The Three Billy Goats Gruff 41 






96. Too Many Pets 66 
113. The Turtles 73 
57. Two Little Miners 50 
33. The Ugly Duckling 41 
7. Under the Sky 32 
19. Up the Reading Road 38 
129. Vacation in the City 79 
130. Visiting Grandma 79 
112. A Walk in the Woods 72 
16. We Go to School 37 
18. We Learn to Read 37 
67. We Like to Do Things 53 
93. Whitey's Big Day 65 
84. The Wild White Horse 61 
61. A Year on the Farm 52 
